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   Abstract: 
Process of education begins after acquiring the skills of subject 

expertise and art of teaching. Teacher education plays paramount role 

to instill these  skills. Major focus of the study was to envestigate the 

problems of teacher education program in Pakistan. The main 

objective of the study was to explore the progress of teacher educaiton 

program in policy perspectives and to study the problems and issues 

concerning to teacher education in pakistan. Quantitaitve research 

approch was used to gather infomratnion from the respondents. 

Descriptive research design was adopted to process this research. 

Total 360 teacher educators, 36 head of departments were randomly 

selected from the teacher education institutions of Pakistan. For 

quantiative researches questionnaire is considered the most important 

tool to gather infomation. So, questionnnare was used as a tool to 

explore the problems and issues of teacher education program in 

Pakistan. On the base of analays of the study, it is most of the 

responsdents considered that teacher education program is facing 

multiple challenges related to the implementation of proper policies. 

Study further exlpianed that teacher education is still facing lot of 

challenges in implemnting hte B.Ed (Hons) degree program in Pakistan 

and teacher educators and prospective teachers have serious conserns 

about the implementation and future policy of govermnet of pakistan.  

 

Keywords: Teacher Education, Issues and Challenges, Concerned, Qualitative,  

  Documentary 
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I. Introduction 
 The teacher education is very important in our education system because 

professionally trained and competent teachers improve quality of education through 

professional development. There are serious issues involved in teacher education. It is 

explored that whatsoever is desired is not delivering in the classroom; whatever is taught 

is not supporting instructors to educate the learners efficiently. According to Hew and 

Cheung (2014) a number of research studies were carried out to identify the actual issues 

and problems of low quality teaching. The efforts are going on to ensure the training 

programs relevant to the desires of classroom.  

 

 The process of teachers’ professional development is a continuous, planned, and 

well organized. The key purpose is to increase the content matter knowledge and teaching 

skills. Brandt, Barth, Merritt, and Hale (2021) discussed that learning outcomes can be 

achieved through teachers training. The trained teachers ensured quality of students 

output through their teaching skills. The teachers develop their teaching competency 

through classroom activities. The work promotes innovative, deep thinking and 

competent teachers. The teachers improve performance as teacher through proper training 

(Luna Scott, 2015).  

 

 Darling-Hammond (2015) argued that only teachers’ professional trainings don’t 

change teachers' behavior and point of view. The process of teaching brings significant 

developments in the students to accomplish pre-determined goals. For this purpose the 

effective teaching method is essential (Wanner & Palmer, 2018).   

 

 The teaching is a set of interconnected elements and process of teaching to 

achieve pre-specified objectives. The attitude towards teaching skills and elements are 

suitable parts for teacher training to start teaching confidently. The teaching is an 

interrelated process and effective teaching skills to take place through definite techniques 

which might be defined as ‘competencies’ (Sinnema, Nieveen, & Priestley, 2020). In 

Pakistan, there are two aspects of the teacher education program i.e. the academic courses 

and activity based teaching. The practical teaching and training is really very poor. The 

specially prepared lessons are necessary for trainees to convey, which are mostly poor or 

without supervised. The trainee teachers even master trainers are not satisfied with these 

professional development trainings. 

 

 The effective teaching ensures quality of education directly in the classroom. 

The teacher at the bottom level is concerned person to implement the reforms. The 

teacher education has extended and will boost further to get rising needs of Pakistan 

(Bruns, Macdonald, & Schneider, 2019; Hussain, Ali, Khan, Ramzan, & Qadeer, 2011). 

There is a special need of teacher education institutes to restrict the admission process 

accordingly. 

 

 There is an urgent need to make stronger and ensure quality of in-service teacher 

education institutes on regular basis. 

 The affiliated centers to National Institute of Teacher Education will make 

special arrangements for teacher educators training. 

 The model of F.A/F.S.Ed. and B.A/BS.Ed., being offered in only two 

institutions in Punjab will be adopted. 
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 The all stakeholders are agreed that in public sector institutions the quality of 

education is not very well (Kapucu, Arslan, and Demiroz (2010). The speedily change in 

governments, a large number of untrained and low quality teachers were owed in the 

education department. The mismanagement especially induction of incompetent teachers 

on a large scale in the teaching profession have damaged the status of teachers under the 

background of east culture (Aly, 2007). The teaching profession for the most qualified 

persons especially male is considered as the last choice. The reforms in all sectors 

especially; pre-service teacher education, regularity of experiences; professional 

trainings; teachers’ package, career development and administration of the teachers. The 

public sector teacher education institutions faced complexities during reforms from the 

private sector (National Education Policy, 2010).  

 

 The research and development (R&D) institutes are the important places to 

ensure quality of higher education. They contributes very well to offer first class 

graduates’ studies and to motivate their best brains (Zafar, J. M., Akhtar, A. and Shakir, 

M., 2018). (Malik & Courtney, 2011) described that there is a lack of feasible policy 

mechanism to conduct teacher trainings. The authorities have not been made strong 

decision to execute a unanimous policy to bring various programs of teacher education. 

The policy has led teacher education institutes as a precaution to uneven and sometimes 

low quality curriculum, traditional instructional methods and activities. Therefore, poor 

accreditation process led toward poor quality teacher training sessions (Järveläinen, 

2020). In spite of making efforts, the higher education is facing serious challenges in 

Pakistan. Major ‘issues and challenges as an under developed country’ in Pakistan are the 

economical development and reduction of poverty. while, the ‘institutional challenges’ 

like curriculum reforms, brain-drain, assessment system, process of accreditation and 

potential sharing at higher education in Pakistan (Zafar, J. M., Hussain, I. and Shakir, M., 

2015). 

 

 The award of accreditation of teacher education program shall be referred to the 

National Accreditation Council of Teacher Education (NACTE). The NACTE shall 

support institutes of teacher education to plan their academic matters and shall also assist 

the preparation of prospective teachers enrolled in practicing the teaching profession. It 

will also assist professionally and technically to the teacher education institutes. There is 

a big communication gap and lack of collaboration in the institutes of teacher education 

at provincial level. They prefer to work separately, instead of sharing knowledge, skills 

and research expertise. There is lack of significant partnership to update the contents, 

instructions and pedagogies for effective teaching between the PITE, DSD, UoE and PoC 

((Jonassen et al., 2008).  

 

 In Pakistan, teacher education is facing serious challenges like inconsistent 

policies, outdated curricula, shortage of resources, incompetent teachers; inadequate 

teaching process, no set standards etc The teacher education institutes are preparing 

prospective teachers at public and private sector. In foreign countries like Pakistan, 

public sector is the major source of teachers’ preparation through pre-service and in-

service mode (Ankomah, Koomson, Bosu, & Oduro, 2005; De Clerq, 2008; Farid et al., 

2015). The R&D institution at higher education are struggling to resolve basic issues and 

challenges of research and innovation from last three decades and making efforts to 

produce science-based technologies in higher education (Zafar, J. M., Lodhi, I. S., and 

Shakir, M., 2016).  



574     Pakistan Journal of Social Sciences,  Vol. 41,  No. 3 

 The teacher education programs are being offered through  formal and 

non formal modes. Most of the teacher education institutes offer formal mode of pre-

service and in-service training in the whole world (Lufunyo, 2013). The teacher training 

is only the source of personality grooming and effective teaching. The factors involved in 

teachers’ preparation; first it seemed that learning outcomes relate to the educators’ 

general qualification, instead of professional competency and secondly the teacher 

education institutes don’t provide quality atmosphere for prospective teachers ((Evans, 

Hodkinson, Rainbird, & Unwin, 2007) .  

 

 The ESRA sponsored by Donors showed that teacher education programs are 

still seemed to be unsatisfactory. These teacher trainings are focused to enhance the 

content matter knowledge, instructional skills and competencies (MESSO (2010). There 

are some key issues and challenges to the institutes of teacher education in Pakistan. 

These teacher education institutes are serving to promote the prospective teachers 

knowledge, skills and expertise.  

 

 The teacher education is an effective source of inspiration; make the people able 

to imagine globally and to admit the change. Teacher education boosts the potential 

through developing systems; financial, social, moral and cultural aspects through 

prevailing the society and successful life (Labanauskis & Ginevičius, 2017). The teacher 

holds an important place in the overall education life. Actually, the teacher serves as a 

change agent. We can meet the challenges, if our teacher is professionally trained and 

well equipped with modern technologies (Laurillard, 2002). R&D framework as a major 

part of the universities provides the new knowledge which explore hidden realities 

(Zafar, Hussain, & Shakir, 2017). 

 

 In 21
st
 century, only well trained and competent teachers can improve the 

performance of our educational institutes. In Pakistan, there are several issues and 

challenges influence the teacher education. To meet the national aims and goals a teacher 

therefore, must have potential and competency to do the duties efficiently. The existing 

study attempts to analyze the issues and challenging aspects pertaining to teacher 

education program in Pakistan. Major Purpose of this endeavor was (a) to study the 

efforts in policy perspectives for progress in teacher education. As a supplementary 

objective, the study also analyzed the challenging aspects concerned to teacher education 

in Pakistan. To achieve the research objectives, researchers attempted to answer the 

following research questions.  

 

 What efforts were made for progress of teacher education in policy 

perspectives? 

 What are the issues and challenges concerning teacher education in Punjab, 

Pakistan? 

 

II. Research Methodology 
 Quantitative research approach was used to gather information from the 

respondents while the nature of the study was descriptive and survey method was adopted 

to complete this research. Based on probability sampling total 360 teacher educators, 36 

head of departments were randomly selected from the teacher education institutions of 

Pakistan. The size of sample was rationalized as Cohen, Manion & Morrison (2008) and 

Jyothi, (2007) suggest to select from the size of population i.e. if the population of a 
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research study is range between 50000-100,000 and above, the size of sample should be 

396 as appropriate.  

 

A. Tool Development  

 A questionnaire on a 5-point Likert scale was designed for the data collection. 

The questionnaire was based on seven factors, e.g., Issues concerned to policy 

perspectives of teacher education, Challenging aspects concerned to process of teacher 

education, Challenges concerned to implementation phase of teacher education and 

Province/ region based issues & challenges of teacher education. 

 

B. Validity and Reliability of the Questionnaire 

 Each statement was included in the questionnaire after a deep study of literature. 

Five experts from public universities checked the face validity of the questionnaire. With 

regard to the reliability of the instrument, the researchers conducted the research on a 

small scale to establish its reliability. Therefore, a pilot study was carried out in which a 

small sample consisting of 5 heads and 30 students were selected. After the completion of 

the pilot testing, questionnaires were fed on SPSS and following results were extracted 

from the pilot testing.  

 

Table 1: Reliability Statistics 
Sr. No Number of Items Cronbach’s alpha 

1 32 0.798 

 

 According to the table 1 the calculated reliability of the observational check list 

was found 0.798 by overall that is reliable and valid because 0.70 and above values are 

reliable (Feldmann, List, John, & Bondemark, 2007).  

 

III. Data Analysis   
 The study was survey type and descriptive in nature. The quantitative technique 

was used for data collection. The collected data was analyzed through SPSS 23 using 

relevant statistical formulas as; Frequency, Percentage, Mean score, Standard deviation, 

Significance etc. In the response of issues and challenges pertaining to teacher education 

in Pakistan, the respondents were of the opinions/ viewed as follows;  

 

Section 1: Quantitative Analysis 

 Table 2 showed issues concerned to policy perspectives of teacher education 

especially B.Ed. (Hons) 4 years program. According to data 67% of the respondents 

(mean 1.94) showed inclination toward confusion of phasing out 01 year B.Ed. (Hons), 

73% of the respondents (mean 2.17) showed inclination toward lack of planning for 

B.Ed. (Hons), 58% of the respondents (mean 1.79) showed inclination toward long term 

degree program, 49% of the respondents (mean 1.44) showed inclination toward variation 

of pay scale, 96% of the respondents (mean 2.83) showed inclination toward confusion of 

provinces policies, and 64% of the respondents (mean 1.72) showed inclination toward 

future trends about B.Ed. (Hons). Collectively, majority (67.83%) of the respondents 

showed inclination toward policy perspectives regarding teacher education in Pakistan. 

As a whole, mean score (1.98) and S.D (0.791) supported the results.   
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Table 2: Issues Concerned to Policy Perspectives of Teacher Education 
S.No Items DA UD A Mean SD df Sig. 

1 Phasing out 01 year B.Ed.   31% 02% 67% 1.94 0.802 394 0.132 

2 Planning for B.Ed. (Hons) 26% 01% 73% 2.17 0.924 394 0.152 

3 Long term degree program 39% 03% 58% 1.79 0.808 394 1.000 

4 Pay scale 47% 04% 49% 1.44 0.511 394 0.618 

5 Provinces policies 03% 01% 96% 2.83 0.996 394 0.538 

6 Future trends 33% 03% 64% 1.72 0.707 394 0.729 

Overall (average) 29.83 2.33 67.83 1.98 0.791 394 0.528 

DA: Disagreed UD: Undecided A: Agreed SD: Standard Deviation df: Degree of Freedom, Sig. Significance 

Level 

 

Table 3: Challenging Aspects Concerned to Process of Teacher Education  
No Items DA UD A Mean SD df Sig. 

1 
Roles of provincial apex 
bodies   

31% 02% 67% 1.67 0.767 394 0.132 

2 Coordination and collaboration 26% 01% 73% 2.17 0.924 394 0.152 

3 
Quality of physical 
infrastructure 

39% 03% 58% 1.79 0.808 394 1.000 

4 Alignment b/w ADE & B.Ed. 47% 04% 49% 1.44 0.511 394 0.618 

5 
Data base of teacher 
education 

26% 01% 73% 2.17 0.924 394 0.152 

6 System for demand/ supply 33% 03% 64% 1.79 0.808 394 1.000 

7 Quality assurance mechanism 31% 02% 67% 1.94 0.802 394 0.132 

8 Accreditation mechanism 23% 04% 73% 2.17 0.924 394 0.152 

9 Adhoc based faculty 41% 01% 58% 1.79 0.808 394 1.000 

10 ICTs skills 45% 06% 49% 1.44 0.511 394 0.618 

11 Exchange of knowledge 24% 03% 73% 2.17 0.924 394 0.152 

Overall (average) 33.27 2.73 64% 1.87 0.791 394 0.464 

DA: Disagreed UD: Undecided A: Agreed SD: Standard Deviation df: Degree of Freedom, Sig. Significance 

Level, Source: Table 3 based on quantitative data collected through the questionnaire  

 

 Table 3 showed the challenging aspects pertaining process of teacher education. 

According to data 67% of the respondents (mean 1.94) showed inclination toward unclear 

roles of provincial apex bodies, 73% of the respondents (mean 2.17) showed inclination 

toward lack of coordination and collaboration, 58% of the respondents (mean 1.79) 

showed inclination toward low quality of physical infrastructure like faculty, students, 

curricula, 49% of the respondents (mean 1.44) showed inclination toward lack of 

alignment between ADE and B.Ed., 73% of the respondents (mean 2.17) showed 

inclination toward lack of specific data base of teacher education and 64% of the 

respondents (mean 1.79) showed inclination toward no system for demand and supply of 

teachers, 67% of the respondents (mean 1.94) showed inclination toward poor quality 

assurance, 73% of the respondents (mean 2.17) showed inclination toward weak 

accreditation mechanism, 58% of the respondents (mean 1.79) showed inclination toward 

adhoc based faculty, 49% of the respondents (mean 1.44) showed inclination toward lack 

of ICTs skills and 73% of the respondents (mean 2.17) showed inclination toward no 

exchange of knowledge. Collectively, majority (64%) of the respondents showed 

inclination toward challenging aspects concerned to the process of teacher education. As 

a whole, mean score (1.87) and S.D (0.791) supported the results.    

 

 Table 4 showed challenges related to the implementation of teacher education 

especially B.Ed. (Hons). According to data 67% of the respondents (mean 1.94) showed 

inclination toward unavailability new curriculum for B.Ed. (Hons), 73% of the 
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respondents (mean 2.17) showed inclination toward award of licensing and certification, 

58% of the respondents (mean 1.79) showed inclination toward special trainings for 

faculty, 49% of the respondents (mean 1.44) showed inclination toward level of 

satisfaction, 96% of the respondents (mean 2.02) showed inclination toward job security/ 

guarantee, 64% of the respondents (mean 1.69) showed inclination toward evaluation of 

lesson planning and 67% of the respondents (mean 1.94) showed inclination toward 

assessment of teaching practice. Collectively, majority (67.71%) of the respondents 

showed inclination toward challenges related to the implementation of newly introduced 

teacher education program especially B.Ed. (Hons). As a whole, mean score 1.85 and S.D 

0.795 supported the results.     

 

Table 4: Challenges concerned to implementation phase of teacher education  

No Items DA UD A Mean SD df Sig. 

1 Curriculum for B.Ed. (Hons)   31% 02% 67% 1.94 0.802 394 0.132 

2 Licensing and certification 26% 01% 73% 2.17 0.924 394 0.152 

3 Trainings for faculty  39% 03% 58% 1.79 0.808 394 1.000 

4 Level of satisfaction 47% 04% 49% 1.44 0.511 394 0.618 

5 Job security/ guarantee 03% 01% 96% 2.02 0.918 394 0.142 

6 Evaluating lesson planning 33% 03% 64% 1.69 0.801 394 1.000 

7 Assessment of teaching 32% 01% 67% 1.94 0.802 394 0.132 

Overall (average) 30.14 2.14 67.71 1.85 0.795 394 0.453 

DA: Disagreed UD: Undecided A: Agreed SD: Standard Deviation df: Degree of Freedom, Sig. Significance 

Level 

 

Table 5: Province/ region based issues & challenges of teacher education 
No. Items Province MD df F Sig. 

1 Long-term degree 3 * 1 .751 394 3.349 .048 

2 Lack of expertise 3 * 2 .919 394 3.617 .036 

3 No job assurance  

3 * 4 .916 394 5.029 .010 

1 * 2 .749 394 7.395 .027 

3 * 2 1.01 394 7.399 .002 

4 Poor implementation 3 * 2 .835 394 4.355 .018 

5 Unclear policies 
3 * 4 1.085 394 4.271 .019 

1 * 3 1.081 394 5.322 .009 

6 Licensing & certificate 3 * 2 .831 394 3.605 .035 

7 Accreditation process 3 * 2 .919 394 4.542 .019 

8 Demand & supply 1 * 2   .921 394 4.522 .021 

*1 = Punjab,   *2 = Sindh,   *3 = Baluchistan,   *4 = KPK,   *5 = Federal area, MD: Mean Difference df: 

Degree of Freedom, Sig. Significance Level 

 

 Table 5 highlights the province/ region-based issues & challenges of teacher 

education. According to data (mean score .751) indicates that long-term degree program 

is serious issue & challenge in teacher education institutes of Sindh province as compare 

to Punjab, (mean score .919) shows that lack of expertise is an important issue of teacher 

education institutes in Baluchistan as compare to Sindh, (mean score .916) indicates that 

lack of expertise is an emerging issue of teacher education institutes in Baluchistan as 

compare to KPK, (mean score .749) shows that no job security is an alarming issue of 

teacher education institutes in Punjab as compare to Sindh, (mean score 1.01) shows that 

no job security is an alarming issue of teacher education institutes in Baluchistan as 

compare to Sindh, (mean score .835) indicates that poor implementation is an serious 

issue of teacher education institutes in Baluchistan as compare to Sindh, (mean score 

1.085) depicts that poor implementation is serious issue of teacher education institutes in 
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Baluchistan as compare to KPK, (mean score 1.081) indicates that unclear policies is a 

serious issue of teacher education institutes in Punjab as compare to Baluchistan, (mean 

score .831) shows that licensing & certification is an important issue of teacher education 

institutes in Baluchistan as compare to Sindh, (mean score .919) indicates that poor 

accreditation process is an alarming issue of teacher education institutes in Baluchistan as 

compare to Sindh, (mean score .921) depicts that demand & supply is an important issue 

of teacher education institutes in Punjab as compare to Sindh.     

 

Section 2: Qualitative analysis 

 Figure 1 highlights responses of interview protocol regarding policy 

perspectives concerned to teacher education. According to qualitative data collected 

through interview protocol majority of the respondents viewed that B.Ed. (Hons) 

program is long term degree as well as too much lengthy program, there is no job security 

or guarantee for prospective teachers, changing future trends demands latest 

infrastructure and latest technology for prospective teachers training and there no system 

for demand and supply for teachers. While, almost half of the respondents opined that 

teacher education in Pakistan was facing various challenges due to not providing higher 

pay scale to graduates of B.Ed. (Hons), no clear policy for phasing out 1 year B.Ed. 

program, lack of ICT skills among teacher educators as well as prospective teachers 

having 1 year B.Ed. program, no specific policy for award of licensing and certification, 

lack of planning to start B.Ed. (Hons) secondary, and provinces policies, future trends. 

Whereas, some of the respondents responded that teacher education in Pakistan was 

facing several challenges regarding pre-service and in-service programs especially lack of 

alignment between ADE and B.Ed. (Hons) & B.Ed. 1.5, unclear and confusing policies of 

provinces for teacher education and weak accreditation mechanisms are the challenges 

and issues of teacher education.  

 

Figure 1: Responses of interview protocol 

 
Source: Figure.1 based on qualitative data collected through the interview  
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IV. Conclusions 
 The first objective of this research was to study the efforts in policy perspectives 

for progress in teacher education. In Pakistan, B.Ed. (Honors) 4years program is initiated 

according to meet the global challenges of teacher education. It has been started to 

prepare competent, well equipped, and confident teachers for elementary schools. The 

process of teaching brings significant developments in the students to accomplish pre-

determined goals. For this purpose the effective teaching method is essential (Wanner & 

Palmer, 2018). This program is internationally funded and sponsored to boost and bring 

big change in teacher education mechanism. In the light of quantitative as well as 

qualitative analysis this study showed following conclusions; the Higher Education 

Commission has announced an equivalent policy for B.Ed. (Honors) 4years program for 

all the public sector universities. While, second objective was to analyze the challenging 

aspects concerned to teacher education in Pakistan. The teaching is an interrelated 

process and effective teaching skills to take place through definite techniques which 

might be defined as ‘competencies’ (Sinnema et al., 2020).  

 

 The study concludes that B.Ed. (Honors) 4years program is lacking new service 

rules to implement. The Sindh Govt. has approved new service rules while on contrary 

new service rules are not yet designed in other provinces for B.Ed. (Honors) 4years 

program. This creates a serious confusion among students of B.Ed. (Honors) program of 

teacher education. The study concludes that there is lack of revised and updated 

curriculum assessment system for B.Ed. (Honors) 4years program. This shows deficiency 

in learning of the graduates of B.Ed. (Honors) 4years program of teacher education. Most 

of the teacher education institutes offer formal mode of pre-service and in-service 

training in the whole world (Lufunyo, 2013). The study concludes that candidates having 

degree of B.Ed. (Honors) 4years should be appointed in new pay scales equivalent to 

EST and SST. The study concludes that B.Ed. (Honors) 4years program has lengthy 

duration. This needs special attention on theory as well as practicum of the trainee 

teachers. The study concludes that there is lack of cooperation and coordination among 

teacher education institutes. This creates a gap between policies of different teacher 

education institutes. The study concludes that there is lack of sufficient funds, latest 

infrastructure, information communication technology and latest digital technologies for 

trainee teachers in teacher education institutes. There is also lack of special trainings for 

faculty about B.Ed. (Honors) 4years program.  

 

V. Recommendations 
 Following recommendations were made based on conclusions of the study; 

 

 The service rules are not yet clearly designed in all provinces for B.Ed. (Honors) 

4years program. This creates a serious confusion among students of B.Ed. 

(Honors) program of teacher education. This creates a serious confusion among 

students of B.Ed. (Honors) program of teacher education. The study 

recommended that new service rules should be prepared for teacher education in 

all of the provinces of Pakistan. 

 There is lack of revised and updated curriculum assessment system for B.Ed. 

(Honors) 4years program. This shows deficiency in learning of the graduates of 

B.Ed. (Honors) 4years program of teacher education. The study recommended 

that the curriculum for teacher education should be revised and designed 
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according to the learning theories. The assessment system of teacher education 

and B.Ed. (Honors) 4years program should be introduced in teacher education 

institutes. 

 The B.Ed. (Honors) 4years program is lacking new service rules to implement. 

The Sindh Govt. has approved new service rules while on contrary new service 

rules are not yet designed in other provinces for B.Ed. (Honors) 4years program. 

This creates a serious confusion among students of B.Ed. (Honors) program of 

teacher education. The study recommended that Higher education commission 

ensures to implement on B.Ed. (Honors) 4years program in all of the public 

sector universities. 

 There is lack of special trainings for faculty about B.Ed. (Honors) 4years 

program. The study recommended that proper trainings for faculty at national 

and international level should be organized mandatory. 

 There is lack of information & communication technology and latest digital 

technologies for trainee teachers in teacher education institutes. The study 

recommended that latest digital and information communication technologies 

should be provided to the teacher education institutes. 

 There is lack of sufficient funds and latest infrastructure for trainee teachers in 

teacher education institutes. The study recommended that modern infrastructure 

and proper funds should be provided to the teacher education institutes for better 

learning of the trainee teachers.   
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