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  Abstract: 
Writing falls in the category of the primary academic skills and is also 

considered as one of the productive skills. But sometimes, the learners 

find it difficult to acquire the writing skills, and resultantly it affects 

their writing competence. The paper aims to investigate the existing 

proficiency level of the Masters’ students (Psychology Department at 

BZU and its affiliated colleges in Multan) in writing skills. One 

Hundred Master’s students were the sampled population of the study. A 

questionnaire and an essay writing test were given to them. The 

research participants’ writing tests were quantitatively analyzed 

according to the following traits of the writing skills model: 

organization, content, cohesion, mechanical accuracy, vocabulary, and 

grammar. The participants’ questionnaires were analyzed both 

qualitatively and quantitatively. The result of this study revealed that 

the Masters’ students of the Psychology Department at BZU and its 

affiliated colleges in Multan are encountering difficulties at multiple 

stages of writing due to their inadequacy in writing skills. Thus, 

considering the results of the study, the inclusion of the writing process 

during English for Academic Purposes (EAP) is highly recommended. 

Keywords: English for Specific Purposes (ESP), English for Academic Purposes 

(EAP), Need Analysis, Academic Writing  

I. Introduction 
ESP is significantly different from General English (GE). It was Hutchinson and 

Waters (1987) that clarify that ESP is "a way to deal with language encouraging, which 

means to meet the requirements of specific students" just as "a methodology to course 

plan which begins with the inquiry: "for what reason do these students need to learn 

English? In their words we needed to state in useful terms the final least of an ESP to 

course plan, it would be necessities investigation since it is the attention to an objective 

circumstance – that recognizes the ESP student from the student of general English. Even 

though there is no restriction to the particular purposes to which English, or some other 

language besides, can be put, ESP is, ordered into three as follows:  
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 English for Academic Purposes (EAP)  

 English for word related or professional purposes (EOP or on the other hand 

EVP) and  

 English for proficient purposes (EPP).  

 

            In EAP the four primary academic skills are reading, writing, speaking, and 

listening. Writing is a beneficial skill because the author creates a new dialect. It is 

thought to be the foremost complex of the four language skills and a powerful mode of 

communication. Communication through writing is a basic component of instruction, 

business, and essential usefulness in society. Particularly, in higher instruction where 

English happens to be the medium of instruction, writing is amazingly vital. 

 

             Considering the significance of the English language, Bahauddin Zakariya 

University, and its affiliated academic institutes introduced English as a compulsory 

medium of instruction in their academic programs. According to the HEC policy, it is 

obligatory to execute the compulsory English medium of instruction and examination in 

all the disciplines of the university including the department of Psychology. But in the 

current situation, the standard of education in the Psychology Department is losing 

attraction for Pakistani students. That is the reason it is essential to study and lead 

research to investigate the existing competence level of the Masters’ students of 

Psychology in the area of writing skills to recommend English for Academic Purposes 

(EAP) course in the discipline of Psychology. 

 

II. Literature Review 
             In this section, the literature related to the ESP and writing skills have been 

presented. 

 

A. The ESP Approach 

             English assumes a significant part in advanced education everywhere in the 

world. There has been an overall development for English in Academics courses. English, 

the most widely used language, everything being equal, has turned out in non-English 

talking nations as English for Specific Purposes (ESP) (Ghanbari, 2010). A developing 

mass of exploration has announced that a number of educational institutes that are 

offering ESP courses are on the ascent these days to meet the regularly expanding explicit 

necessities of students who have a place with various fields (Bracaj, 2014). Paltridge and 

Starfield (2013) expressed that English for specific purposes (ESP) alludes to the 

educating and learning of English as a second or unknown dialect where the objective of 

the students is to utilize English in a specific space. The educating of English for specific 

purposes, in its initial days, was to a great extent inspired by the need to impart across 

dialects in zones, for example, trade and innovation. This has now extended to 

incorporate different zones, for example, English for academic purposes (EAP), English 

for occupational purposes (EOP), English for vocational purposes (EVP), English for 

medical purposes (EMP), English for business purposes (EBP), English for lawful 

purposes (ELP), and English for sociocultural purposes (ESCP) (Belcher 2009). 

Concerning a more extensive meaning of ESP, Hutchinson and Waters (1987) estimate 

that ―ESP is a way to deal with language educating in which all choices as to substance 

and technique depend on the student's purpose behind learning‖. Voyakina and Korolyova 

discovered that ESP generally requires inquiries of language securing in the expert field. 
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           Hutchinson and Waters (1987), Strevens (1988), Robinson (1991) and Umera-

Okeke (2005) have all given meanings of ESP since its development. While Hutchinson 

and Waters (1987) consider ESP to be "a methodology as opposed to an item, which 

doesn't include a specific sort of language, showing material or strategy", Strevens (1988) 

definition, as per Dudley-Evans and St. John (1998), "makes a qualification between four 

total qualities and two- variable attributes." The supreme attributes are that ESP 

comprises of English language training which is:  

 

 Designed to address explicit issues of students  

 Related in substance (that is in its subjects and points) to specific controls, 

occupations, and exercises.  

 Centered on language fitting to those exercises in linguistic structure lexis talk, 

semantics, etc., and investigations of the talk.  

 interestingly with "General English."  

 The variable qualities are that ESP:  

 Maybe confined concerning the learning abilities to be learned (for instance, 

perusing as it were).  

 May not be instructed by any pre-appointed strategy (p.5)  

 Even though there is no restriction to the particular purposes to which English, 

or some other language besides, can be put, ESP is, ordered into three as 

follows:  

 English for Academic Purposes (EAP)  

 English for word related or professional purposes (EOP or on the other hand 

EVP) and  

 English for proficient purposes (EPP).  

 

              Whatever the class, needs examination is pivotal and essential. It is, indeed, "the 

foundation of ESP and prompts an exceptionally centered course" as per Duddley-Evans 

and St John (2006). Needs examination (NA) which Hutchinson and Waters (1987) 

portray as "the final least of an ESP to course configuration", is a perplexing cycle which 

is for the most part followed by schedule plan, materials choice, instructing/ learning a 

course, and assessment (Kavaliauskiene and Uzpaliene, 2003). 

 

B. Writing Skills 

               Writing can be characterized by the arrangement of differentiation. As per Tan 

and Miller (2008), writing is a deliberate, social correspondence that includes education 

also. If there should be an occurrence of composing, it requests a clear and thorough 

message as there is no immediate collaboration among the author and per users. Through 

writing, we express our considerations and thoughts in a coordinated manner, and to 

make a fruitful composition, we experience a psychological cycle. At the point when we 

write we first consolidate our thoughts furthermore, contemplations, and afterward 

mastermind them as sentences and sort out the sentences into strong content. This 

psychological cycle of writing emerges some sub-abilities like-drafting, arranging, 

altering, reexamining, and so on (Afrin, 2014, p. 42). Also, writing includes forming, 

creating, and breaking down thoughts, inferring the capacity to reword data like accounts, 

or changing data into new messages as in contentious composition (Myles, 2002). Hence, 

it appears to be that language students face more trouble to adapt up writing skills than 

the other three skills. Writing could be a complex skill to be learned or instructed because 
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of the way that it is anything but a straightforward intellectual action; rather it is accepted 

that writing is a complex mental creation that requires "cautious idea, order, and focus" 

(Grami, 2010, p. 9). Also, writing can be seen distinctly from the point of view of general 

public as opposed to a solitary individual (Burke, 2010, p. 40-41). At the point when a 

youngster writes, considerations and information are mixed making extraordinary 

importance (Jones, Reutzel and Fargo, 2010). 

 

                Abdulkareem describes academic writing as being "The development and 

advancement of procedures instructed in the educational institutes, for example, 

coordinating and producing students' thoughts and basic reasoning, and creating jargon 

and linguistic punctuation" (2013, p.1553). Concerning the writing competency of the 

students within the ESP setting, Ghani and Rubab (2014) prescribed an EAP course for 

the students and demonstrate advantages for the partners. Writing is "an unpredictable 

cycle" as Al Badi (2015, p. 65) portrays it and as per Al Fadda, "Scholarly writing in 

English at cutting edge levels is a test in any event, for most local English speakers" 

(2012, p. 123). Academic Writing has a significant task to carry out in securing an 

unknown dialect. It incorporates various fundamental components, for example, basic 

reasoning and self-articulation. Additionally, methods that include rewording and 

summing up cannot be ignored in academic writing (Abdulkareem, 2013). Writing is 

concentrated from two essential hypothetical perspectives: intellectual and socio. "The 

psychological viewpoint is objective situated and accentuates the way toward writing and 

reconsidering though the socio point of view is setting focused and underlines the result 

of writing for a specific crowd" (Lee, 2005, p.3).  

 

              Academic writing is considered a social practice. As writing can be best 

understood from the perspective of society instead of a single individual (Burke, 2010, p: 

40-41). In an academic context, English writing is direct and linear; it commences at the 

beginning and finishes at the end, with each aspect having a significant role in arguments 

while avoiding redundancy. A clear and direct line of argument is very important in 

writing. A written work must include the following sections: preliminaries, main text, and 

conclusion. The text being written decides its preliminaries and end matter. An 

introduction, main body (explanation), and conclusion are included in the main text. All 

the relationships in different kinds of text are expressed in academic writing. According 

to Jordan (1997) in all kinds of academic writing, learners required feedback from 

teachers and tutors regarding its authenticity and acceptability. Moreover, maintaining the 

proficiency in the academic writing is crucial for the students as the academic 

achievements of the students are determined by the texts composed in the English 

language (Altinmakas and Bayyurt, 2019). In the writing contexts, concerning the first-

year composition and second language the writers theorized the way prior knowledge is 

employed, empirical evidence is suggested, and decision is taken regarding “how” and 

“what” to transfer in the writing courses/texts in different languages (Wilson and Soblo 

(2020). 

 

III. Research Methodology 
                As mentioned earlier, this research attempts to investigate the competence level 

of master’s degree students of Psychology in writing skills. In this context, the following 

major and subsidiary research questions were addressed:   
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 What level of linguistic proficiency do the students of Psychology have for 

performing tasks related to writing skills in academic settings? 

 

The subsidiary questions were: 

 

 To what extent, do the students possess the competency for performing tasks 

concerning cohesion, grammar, and mechanical accuracy in writing skills? 

 

 To what extent, do the students possess the competency for performing tasks 

concerning the content, organization, and vocabulary in writing skills? 

 

                In this research, one hundred students of the Master’s program from the 

Psychology Department BZU, and its affiliated colleges in Multan were selected. In this 

regard, 40 Master’s students were selected from the Psychology Department, BZU, and 

60 Masters’ students were selected from the Psychology Department in affiliated colleges 

in Multan. The research participants’ writing test assignments score was evaluated 

through a writing model, Teep Attribute writing scales, adapted from (weir, 1990). 

 

                 In this study, there were two research tools used writing tests, and 

questionnaires. Regarding the writing test, the researchers have provided the topic to the 

Psychology students related to their field, and regarding the questionnaire initially, basic 

instructions have been given to the participants. The specified time for the writing test 

was thirty minutes. The writing test was quantitatively analyzed by considering the 

following traits of scoring procedure for writing assessment: content, organization, 

cohesion, vocabulary, mechanical accuracy, and grammar. 

 

                The second research tool is the questionnaire. The questionnaire consists of the 

following areas related to writing skills: organizing ideas, deducing the basic concept 

from the related theory, appropriate use of terminologies of Psychology in written work, 

mechanics of writing, being clear about the conclusion in written work, and showing a 

clear line of reasoning. The quantitative analysis of the questionnaires was presented 

through the Likert scale. A Chi-square test has also been used for data analysis. On the 

other hand, the qualitative analysis was done by thematic analysis. 

 

IV. Data Analysis and Results 
               To answer the research question, the data of the writing test was statistically 

analyzed (quantitative analysis) and the data of the questionnaire were analyzed both 

qualitatively and quantitatively. 

 

A. Results of Writing Test 

The responses of the writing tests were evaluated through the traits of the 

writing skill model adapted from (weir, 1990). In each table, term frequency refers to the 

number of students and percentage refers to statistic percent derived according to the 

number of students. Following are the main traits of the writing skill’s model: 

 

 Relevancy and Adequacy of Content 

 Compositional organization 

 Cohesion 
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 Adequacy of Vocabulary for Purpose 

 Grammar 

 Mechanical Accuracy I (Punctuation) 

 Mechanical Accuracy II (Spelling) 

 

The detailed findings of each trait of writing skills, mentioned above are presented 

below: 

 

Relevancy and Adequacy of the Content 

Content is one of the basic aspects of written language. The relevance and 

adequacy of the content aim to convey the meaning precisely and clearly. 

 

Table 1: Traits of Writing Skills Model (Master’s Students), Relevancy and 

adequacy of the content 
Options Frequency Percent 

Inadequate Answer 14 14.0 

Redundant Information 33 33.0 

Limited Relevance 28 28.0 

Adequate Answer 25 25.0 

Total 100 100 

 

The analysis made it clear that Master’s students possess writing skills at the 

average level regarding the relevance and adequacy of the content. 
 

Compositional Organization 
             In writing skills, the compositional organization is an essentially worthwhile 

element. The compositional organization of material is based on the nature of the topic. 
 

Table 2: Traits of Writing Skills Model (Master’s Students), Compositional 

organization 
Options Frequency Percent 

Unorganized 18 18.0 

Very little Organized 14 14.0 

Somehow Organized 56 56.0 

Adequate Organized 12 12.0 

Total 100 100 

 

The above analysis made it clear that Master’s students’ proficiency in writing 

skills concerning compositional organization is above average.  
 

Cohesion 

Cohesion is an essential part of writing.  Nortledge (1990) mentions “the 

language is used as a direct instrument in diurnal for cudgeling our way through the cut 

and thrust of the events around us” (p. 29). Cohesion aims to provide unified meanings.  
 

Table 3: Traits of Writing Skills Model (Master’s Students), Cohesion 
Options Frequency Percent 

Absence of Cohesion 15 15.0 

Unsatisfactory Cohesion 61 61.0 

Most part satisfactory cohesion 13 13.0 

Satisfactory Cohesion 11 11.0 

Total 100 100 
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It can be inferred from the above analysis that Master’s students have low 

competency in writing skills, specifically cohesion.  

 

Adequacy of Vocabulary for Purpose 

Adequacy of vocabulary for purpose is the most striking feature in writing skills. 

It is the use of sophisticated words, masterly use of words, idioms choice and usage, 

phrases usage, and apt register. 

 

Table 4: Traits of Writing Skills Model (Master’s Students), Adequacy of 

Vocabulary for Purpose 
Options Frequency Percent 

Inadequate vocabulary 07 07.0 

Frequent inadequate vocabulary 22 22.0 

Limited vocabulary 54 54.0 

Adequate vocabulary 17 17.0 

Total 100 100 

 

The finding reveals that Master’s students have low writing proficiency 

regarding the adequacy of vocabulary for purpose.  

 

Grammar 

Grammar is the basic and complicated aspect of writing. Grammatically well-

formed sentences or texts are widely accepted. It comprises tenses, articles, pronouns, 

prepositions, long, and complex structures. 

 

Table 5: Traits of Writing Skills Model (Master’s Students), Grammar 
Options Frequency Percent 

Inadequate Grammatical patterns 14 14.0 

Frequent Grammatical Inaccuracy 57 57.0 

Some Grammatical Inaccuracy 24 24.0 

No Grammatical Inaccuracy 05 05.0 

Total 100 100 

 

The analysis shows that Master’s students have low writing competency 

considering grammar.  

 

Mechanical Accuracy 1 (Punctuation) 

Punctuation is a minute category in writing skills, but it is highly effective. It 

consists of quotation marks, exclamation marks, commas, colons, semi-colons, and many 

more effective items. 

 

Table 6: Traits of Writing Skills Model (Master’s Students), Mechanical Accuracy 

1(Punctuation) 
Options Frequency Percent 

Ignorance of conventions of punctuation 30 30.0 

Frequent inaccuracy in punctuation 51 51.0 

Some inaccuracy in punctuation 16 16.0 

No  inaccuracy in punctuation 03 03.0 

Total 100 100 
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It is obvious through the above analysis that Master’s students possess low 

writing proficiency regarding mechanical accuracy 1(punctuation).  
 

Mechanical Accuracy 2 (Spelling) 

            Mechanical accuracy 2(Spelling) is essential in writing skills. It shows the correct 

use of lexical items in the text.  

 

Table 7: Traits of Writing Skills Model (Master’s Students), Mechanical Accuracy 

2(Spelling) 
Options Frequency Percent 

All spelling inaccurate 02 02.0 

Low accuracy in spelling 55 55.0 

Some accuracy in spelling 38 38.0 

Accuracy in spelling 20 20.0 

Total 100 100 

 

Through analysis, it is evident that Master’s students have low competency in 

writing skills particularly in mechanical accuracy 2(spelling). These overall findings of 

the writing test reveal that students do not have adequate awareness about writing skills. 

They do not have the required proficiency in writing skills. Therefore, Master’s students 

possess low (below average) competency in writing skills. 

 

B. Analysis of the Writing Skill’s Questionnaire 

The analysis of the questionnaire was done quantitatively and qualitatively. 

Concerning the Quantitative analysis, the responses of the questionnaire were scored on 

the following 05 points Likert scale by considering the related main areas of writing skills 

in the field of Psychology: 

 

 Fully Satisfied        

 Satisfied                 

 Dissatisfied             

 Fully Dissatisfied    

 No Opinion             

 

Related Areas of Psychology in writing skill’s Questionnaire:  

 

 Organizing Ideas 

 Deducing the basic concept from the related theory 

 Appropriate use of terminologies of Psychology 

 Mechanics of Writing 

 Being clear about the conclusion in written work 

 Showing a clear line of reasoning 

 

Quantitative Analysis of Questionnaire for Masters’ Students 

The quantitative analysis of questionnaires on writing skills was presented 

through a Likert scale in questionnaires’ variables table, frequencies, and computations 

table. A Chi-square test has also been used for data analysis. Following is the quantitative 

analysis of the questionnaire for Master’s students: 
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 Association between learners writing proficiency regarding organizing ideas, 

deducing the basic concept from the related theory and, appropriate use of terminologies 

of psychology in written work. 

 

Chi-Square Test= χ2=  ∑( ƒ o_ ƒ e)2 

                                           ƒ e 
df = degree of freedom = df is used to check the critical values or table values 

given in chi-square table. P-value= it is probability value, it is a positive value and always 

greater than zero and less than one. P-value range is (0-1) means this value lies between 

zero (0) to one (1). 

 

Table 8:  Questionnaires’ Variables 

Options 
Organizing 

ideas 

Deducing the basic 
concept from the 

related theory 

Appropriate use of 
terminologies of psychology 

Total 

Fully satisfied 6 2 2 10 

Satisfied 15 9 3 27 

Dissatisfied 24 14 16 54 

Fully dissatisfied 0 3 4 7 

No opinion 0 1 1 2 

Total 45 29 26 100 

 

Chi-Square Test= χ2=  ∑( ƒ o_ ƒ e)2 

                                  ƒ e 

              = 12.388 

Pearson chi- square = 12.388 

Degree of freedom = df = (Rows in variables table-1) (Columns in variables table-1) 

= (5-1) (3-1) 

= 4 + 2 

df   = 6 

P- Value = 0.054 

 

               It has been analyzed that variables are independent due to this we do not reject 

H0. The Master’s students are not completely satisfied with their writing competency 

particularly in organizing ideas and appropriate use of terminologies of Psychology. 

 

 Association between writing proficiency regarding mechanics of writing, being 

clear about the conclusion in written works and showing a clear line of reasoning. 

 

Chi-Square Test= χ2=  ∑( ƒ o_ ƒ e)2 

          ƒ e 

df = degree of freedom = df is used to check the critical values or table values given in 

chi-square table. P-value= it is probability value, it is a positive value and always greater 

than zero and less than one. P-value range is (0-1) means this value lies between zero (0) 

to one (1). 
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Table 9: Questionnaires’ Variables 

Options 
Mechanics 
of writing 

Being clear about the 
conclusion in written work 

Showing a clear 
line of reasoning 

Total 

Fully satisfied 5 4 2 11 

Satisfied 8 12 9 29 

Dissatisfied 18 17 13 48 

Fully dissatisfied 2 4 4 10 

No opinion 1 0 1 2 

Total 34 37 29 100 

 

Chi-Square Test= χ2=  ∑( ƒ o_ ƒ e)2 

                                 ƒ e 
                          = 3.886 

Pearson chi-square = 3.886 

Degree of freedom = df = (Rows in variables table-1) (Columns in variables table-1) 

= (5-1) (3-1) 

= 4 + 2 

df = 6 

P-Value = 0.692 

 

            The above analysis clearly shows that variables are independent therefore we do 

not reject H0. Moreover, the Master’s students are dissatisfied with their proficiency in 

writing skills in the area of mechanics of writing and being clear about the conclusion 

in written work. 
 

Qualitative Analysis of Questionnaire for Masters’ Students 

The questionnaire of writing skills is comprised of open-ended items also in 

which the research participants (Master’s Students) were required to write their opinions 

regarding writing proficiency. From the given answers of the Master’s students following 

theme emerged: 

 

Theme: Inadequacy in the Use of Terminologies of Psychology 

             The respondents of this category were Masters’ students of Psychology. They 

indicated that students at the Master level are not good at using the terminologies of 

Psychology in their written work. Like other disciplines, Psychology has its subject-

specific language and terminologies which students have to follow in written work. In 

this context students specifically, Masters’ students’ writing falls short of the mark. 

 

             Masters’ students indicated that they should have been taught a specific course 

regarding terminologies of Psychology and subject-specific language to make them 

familiar with patterns, items, and phrases of English used in the context of Psychology.  

 

             The students believed that guidance provided through specific courses helps in 

developing good writing skills and this made their writing by the conventions of the 

discipline (Psychology). According to Masters’ students’ appropriate guidance and 

practice both significantly contribute to improving their proficiency in writing discipline-

specific language. One Master’s student indicated: 
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“If we were provided any practice regarding the use of subject-specific language in the 

discipline of Psychology then our performance in writing would have been comparatively 

much better from the initial stage.” 

 

              The Masters’ students suggested that some sources can help them in attaining 

adequate proficiency in the use of terminologies of psychology in an academic context. In 

this regard first and the foremost source is the habit of reading texts of Psychology as 

maximum reading helps in effective writing. Further exposure to academic settings like 

seminars, presentations, etc. will also prove beneficial. These are some sources that have 

an input of subject-specific language and terminologies which subsequently prove helpful 

for out-put which is a production of texts using terminologies of Psychology and subject-

specific language.  

 

              Therefore, according to the Masters’ students, their major flaw in writing is 

inadequacy in the terminologies of Psychology. Due to this, they cannot write adequately 

with subject-specific language particularly terminologies of Psychology. 

 

V. Discussion 
              The recent study aims to analyze the existing competence of the Masters’ 

students in writing skills at BZU and its affiliated colleges in Multan. Qualitative and 

quantitative analysis of the writing skills of Masters’ students of the Psychology 

Department was presented by analyzing writing tests and questionnaires. Thus, the 

detailed findings of questionnaires presented above reveal that majority of the students 

possess inadequate competency in the following five areas of writing skills: organizing 

ideas, appropriate use of terminologies of Psychology, mechanics of writing, showing a 

clear line of reasoning, and deducing the basic concept from the related theory. The 

findings revealed that more than 75% of students have inadequate proficiency in the 

above mentioned five areas. On the other hand, in one area, that is being clear about the 

conclusion in written works, findings indicate that students possess writing proficiency at 

an average level. The main reason for students’ inadequacy in five areas of writing skills 

is unfamiliarity with the basics of writing skills. Ahmed (1997) evaluated the written 

activities and tasks of MBA learners and findings indicated that their writing skills need 

to be improved. The Qualitative findings of the existing research also exhibit students’ 

inadequacy in writing skills thus, there is a correlation between both quantitative and 

qualitative findings. 

 

               The detailed findings of the writing test also exhibit students’ below-average 

performance. It reveals students’ inadequate competency in writing skills. Haq (2004) 

analyzed the written communication in a banking environment and results revealed that 

they do not possess appropriate writing skills according to the context. Ghani and Rubab 

(2014) investigated the writing proficiency of Pakistani students in the ESP context and 

the findings recommended an EAP course to enhance their academic skills. Wang (2017) 

examined the students’ characteristics in an EAP thesis preparatory course at the 

University level in China. The data were collected through written texts. The findings 

suggested potential challenges that resultantly have pedagogical implications for genre-

focused EAP writing classes. Hence, through findings of both writing tests and 

questionnaires, it has been concluded that at Masters level students lack competency in 

primary academic writing skills. 
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VI. Conclusion & Recommendations 
                 In different disciplines and at different levels, research studies were conducted 

to assess the writing proficiency of the students. The present study aimed to investigate 

the existing proficiency level of the Master’s students of the Psychology Department, 

specifically in writing skills. From what was stated earlier, it can be concluded that 

although English plays a significant role in the academic context thus, Psychology 

students possess insufficient linguistic adequacy specifically in writing skills. Thus, a 

specific course (EAP) is needed to bridge the gulf between the required and existing 

situation of the Psychology students in the academic context. 

 

                Considering the findings reached through this study, it is recommended that 

further research should be on materials development for the English for Academic 

Purposes Course (EAP) in the discipline of Psychology in such a way that a particular 

textbook could be compiled that will cater to particular needs of the students of 

Psychology at BZU and its affiliated colleges in Multan. Another potential area for 

further research is research in English for Academic Purposes (EAP) teachers’ training 

specifically in the discipline of Psychology while considering the findings of this research 

project. Research can also be carried out to redesign the existing course of English 

language for Psychology students at BZU and its affiliated colleges in Multan. 
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