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Abstract:

The study attempted to investigate the relationship between
professionalism and teachers’ performance at the secondary level. All
the secondary school teachers (SSTs) and secondary schools were
considered from Punjab province. There are 6663 Government
secondary schools in Punjab. 12352 teachers are working in these
secondary schools as SSTs and 158044 students are enrolled in
secondary classes. 1080 secondary school students and 180 secondary
school teachers were selected using a multi-stage sampling technique.
Statistical examination of the data demonstrated high validity,
reliability, accuracy, comprehensiveness, and consistency. The major
findings of the study were that majority of respondents are satisfied and
agree with the code of conduct. Teachers are committed and satisfied
with their performance with reference to the commitment variable. The
research concluded that the majority of the respondents follow the code
of conduct, leaving only a minority of the teachers not following the code
of conduct.
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I. Introduction

Professionalism means that instructors entirely admit the demands of instruction
which are requisite in the three vital mechanisms of professionalism specifically; duty,
regard, and risk-taking (Hyland, 2002). The conventional sociological methodology
outlines key qualities of occupation, to an enormous degree dependent on rules and values.
As specified by this methodology, while the traditional occupations like a set of code of
conduct and laws are related with high status and pay, the others search for a chance to
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attain such goals through a professionalization procedure (Webb, Vulliamy, Hamalainen,
Sarja, and Kimonen ve Nevalainen, 2004).

Reliant upon educational framework, it would not be wrong to affirm the
meanings of teachers’ professionalism interior on teachers’ professional capabilities, for
example, “being great at his/her job”, “satisfying best expectations”, and “accomplishing
greatness”. Baggini (2005) states that for the present-day teachers, professionalism is
translated in terms of the level the teachers get the better of the troubles and the amount
they can employ their expertise and experience related to their profession. On the most
basic level, professional teachers imply the status of an individual who is paid to teach; on
a more important level, it can imply to teachers who imitate the best in the profession and
set the best principles (Huitt 2005). Boyer (2006) believes that professionalism is improved
when teachers exploit brilliance and a critical criterion for making an assessment of their
activities and viewpoints. At the end of the day, professionalism is held up to the best and
the utmost standards.

Teacher plays a significant feature in deciding the standard of the teaching that
adolescents get. Their professionalization in this way has been a focal point of much
interest among instructors and researchers (Nkwangr, 1992). Its implication is not just for
esteem, severance from individuals belonging to different fields, however in a sociocultural
logic as a type of societal power. In this way, for an instructive organization to grow, it
must deliberate on the skills capabilities, and expertise of the teaching staff, which are
actually rooted in the behavior of their teaching staff. In spite of the detail that
professionalism is the main intention of all professions, Talbert and McLaughlin (1996)
declared professionalism as ‘the interiorize values concerning professional responsibility,
characteristics, communications, manners, assessments, and role activities.
Professionalism implies that instructors completely acknowledge the demands of
instruction which are reproduced in the three essential markers of professionalism; duty,
regard, and taking risks (Hyland, 2002). According to this study, Teachers’ professionalism
is founded on teachers’ assurance of the code of conduct, devotion and view of the policy
of code. By the policy of code, one alludes to fundamental beliefs which integrate; consider
reliability, sincerity, belief, stability, management, and flexibility. Instructors’ approach
(that may be positive or negative) refers to teachers’ point of view towards the teachers’
code of conduct and assurance refers to devoting, voluntarism, enthusiasm, association,
closeness, dedication, and conceit.

An instructor is “one who teaches knowledge or skills to learners which also
generally imparting essential secondary information and giving secondary facilitatation
and support”. Then again, judgment is an impression or rational picture got from the past
come across (Switala 2012). According to this exploration, insight refers to the positive
and negative manners of teachers towards the code of conduct for teachers. Lack of assets,
insufficient salary and poor guidance sometimes hinder this accomplishment. There are
frequent mechanisms that have an impact on teachers’ professionalism, for example, the
performance of the distinguishing education shareholders towards the teacher, sex, and age
and job term. These all have an impact on the teachers’ professionalism and the approach
in and an outer group of students. Poor job performance by most teacher s’ reasoning and
fault is set on underprivileged professional direct by convinced teachers (Nakabugo, 2008).
On the other side, performance refers to how good or austerely an individual in a group or
institute carries out the assigned task (Pajak, 1989). Aifitince, (2004), on the opposite,
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characterizes execution as the stable capability to collect results over a sustained time frame
and in erratic tasks. Along these lines, the job execution of the teachers is measured, in
research as teaching, performance and analyzing tasks which are simulated in establishing
goals, assessing lessons, executing skills, curricular activities, managing time and other
tasks, and lesson planning, creating methods of work structure, hopeful and supportive
environment, using manifold approaches, methodologies, and guaranteeing to organize and
records of work and in the end assigning different tasks, examination, quizzes and debates
to students.

Nakabugo (2008) gives a description of the lackluster execution of teachers which
is caused by their lateness, one of the main reasons consequential in students absent from
their morning class, gone with petite or no time for conversation and thus gets low scores.
She attributes this ordinary execution of teachers to their exceptional occurrence or
numerous absences from schools and hardly ever taking class tests and rarely handing over
tasks to students. Moreover, she also gives emphasis to the absence of a large number of
headteachers from their offices not capable to fulfill their duties; debasement pace by most
instructors is getting its peak and employ of insulting language prior to class. Emojong,
(2008) & Miti (2008) explore the idea that when instructors do not hand over adequate
tasks to the students, they are apt to miss lessons without having a suitable reason and are
asymmetrical at upcoming to school.

Along these lines, the professionalism established that teachers intensely impact
the part played by them and also equally persuades his or her education, which thus
enhances the capability of pupils to learn more effectively and efficiently. Teacher
guidance emphasizes both academic and professional tasks with professional assurances
and compulsions being an indication of a teacher’s professionalism (Ssekamw, 1997). Over
the timeframe of many years, teachers’ professionalism has advanced extraordinarily. At
present, however, instructors’ professionalism is referred to as the teachers’ policy of
behavior (Tata, 1999). This policy of behavior demonstrated by teachers majorly reveals
principals, ethics, thoughts and patterns of manners which help make choices concerning
the way in which teachers work in a school system and also in a manner that (a) Adds to
the well being of its main investors. (b) Regards the constitutional human rights of all
occupants impacted by its actions (Wandira, 1986).

Cheng (1999) illuminates that a teacher’s obligation and dedication is very firmly
connected with his or her action and implementation, and also with their ability to integrate
contemporary concepts and highly developed ideas into their practice, inculcating
punctuality in them, building a staff attitude and also asset an important consequence on
the activities of student and also their behavior.

Itis adored by the common public that there is no fastidious ability or know-how
requisite in the teaching profession. There are no explicit criteria that insist teachers have
any professional instruction or an exacting level when he or she enters a private school to
begin his or her teaching knowledge. A skyrocketing augment in the numeral of private
schools has led to easiness in getting a job as a primary teacher (Akhter, 2009; Khan, 2011).

The globalization progression and the societal changes connected with it
authorization the prologue of enduring changes and modifications in the education systems.
The teacher’s new role is incontestable. It is the assessment of contemporary times and
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societal needs. This new role taken up by teachers involves that they should propose their
full sustain to students and their parents. Teachers should take action as guides for their
students and guide them in their individual processes of improvement, taking into
deliberation the confronts of the globalization procedure (Switala, 2012).

Teachers are the most important educational possessions for students and play a
very important role in the formation of the value of education imparted. Teacher education
programs that have established advanced levels of teaching make it easy for graduates to
contribute more efficiently in their eventual teaching and also provided that enough aid to
get better their teaching practices at universities (Ali, 2008).

The average teacher education is underdeveloped in Pakistan, which must be
taken into deliberation to be one of the most significant factors in any education system
(Khan, 2011). This is due to the lack of sufficient training programs or professional
development programs, the weak stress on teaching practice and the absence of proper
support or monitoring systems for student-teachers. On the other hand, in Pakistan, teacher
education programs, which give emphasis mainly on the standards, are either short-lived
or miniature. However, education programs eternal over a longer timeframe are generally
ordinary in quality (Hassan, 2004).

In this research, we focus to investigate the relationship between professionalism
and teachers’ performance at the secondary school level. It was tried out to explore the
factors of professionalism that affect the teachers’ performance.

I1. Research Methodology

The purpose of research methodology is mainly aimed at describing approaches,
types and standards of research (Kaplan, 1973). There are 6663 Government secondary
schools in Punjab. 12352 teachers are working in these secondary schools as SSTs and
158044 students are enrolled in secondary classes. The 1080 secondary school students,
180 secondary school teachers were selected using a multi-phase random sampling
technique. Punjab province is divided into 9 administrative divisions which include
Rawalpindi, Lahore, Gujranwala, Faisalabad, Sargodha, Sahiwal, Multan, Bahawalpur and
Dera Ghazi Khan. To make the study more comprehensive, one district from each division
of Punjab was taken to make the study more generalized. Moreover, the secondary
education in private and government sectors have the identical formation and curriculum
throughout Punjab province. The researcher selected a single district in each division.

Table 1: Sample of Students

District Male Female Total
gth loth gth 10[h

Rawalpindi 30 30 30 30 120
Lahore 30 30 30 30 120
Gujranwala 30 30 30 30 120
Faisalabad 30 30 30 30 120
Sargodha 30 30 30 30 120
Sahiwal 30 30 30 30 120
Multan 30 30 30 30 120
Bahawalpur 30 30 30 30 120
DG Khan 30 30 30 30 120

Total 270 270 270 270 1080
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Table 1 demonstrates the sample size of study. Total 1080 students selected from
nine districs of 9™ and 10™ classes. Equal participation male and female students.

Table 2: Sample of Teachers

District Male Female Total
Rawalpindi 10 10 20
Lahore 10 10 20
Gujranwala 10 10 20
]Faisalabad 10 10 20
Sargodha 10 10 20
Sahiwal 10 10 20
Multan 10 10 20
Bahawalpur 10 10 20
DG Khan 10 10 20
Total 90 90 180

Table 2 illustrates the sample size of study. Total 180 secondary school teachers
selected from nine districs. Equal participation male and female teachers.

I11. Analysis of Results

The results in table 3 revealed that in students dataset, professionalism explained
7.9% variance (r2 = .079, f = 74.696, p<.01) in planning, 14.1% variance (r2 = .141, f =
141.706, p<.05) in assessment. The results illustrated that professionalism contributed
mainly in explaining the variation in assessment and one unit increase in professionalism
will cause 41.8% increase (f = .418, p<.001) in the assessment of the students. Moreover,
in teachers dataset, professionalism explained 6.1% variance (r2 = .061, f = 56.036, p<.01)
in planning, 8.8% variance (rz2 = .088, f = 83.359, p<.01) in assessment. The results
indicated the main effect of professionalism in explaining the variation in assessment and
one unit increase in the professionalism will cause 31.9% increase (5 = .319, p<.01) in the
assessment of the teachers of students. Likewise, in the combined dataset, professionalism
explained 6.8% variance (r2 = .068, f = 125.896, p<.01) in planning, 11.4% variance (r2 =
114, f = 222.383, p<.001) in assessment. It is evident that professionalism has main
contribution in explaining assessment and one unit increase in the professionalism will
cause 46.9% increase (8 = .469, p<.001) in the assessment of the secondary school students.

Table 3:Regression Analysis of Professionalism Predicting Teachers’ performance

Subscales
Dependent Variable B T F R2
Students Dataset
Planning .365 8.643** 74.696** .079
Assessment 418 11.904***  141.706*** 141
Teachers Dataset
Planning .317 7.486** 56.036** .061
Assessment .319 9.130** 83.359** .088
Combined
Planning .335 11.220** 125.896** .068
Assessment .469 14.313***  222.385*** 114

*p < .05, **p < .0, ***p < .001,

The results in table 4 depict the Pearson correlation matrix between
Professionalism and teachers’ performance subscales. In the students’ dataset, a
statistically positive correlation was found among the subscales of professionalism with
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teachers’ performance subscales. Code of conduct has a weak significant correlation with
teachers’ performance towards assessment (r = .282, p = .001) and also significant
correlation with teachers’ performance towards profession choice (r = .376, p =.001). The
commitment, also has moderate correlation with teachers’ performance towards subject
choice (r = .483, p=.001) and teachers’ performance towards profession choice (r = .603,
p =.001). However, in the students’ dataset, the subscales of professionalism and teachers’
performance have a moderate and high correlation with each other. Code of conduct has
moderate correlation (r =.628, p=.001) with commitment. Teachers’ performance towards
subject choice has a moderate correlation with teachers’ performance towards professional
choice (r=.517, p=.001). Overall professionalism has moderate correlation with teachers’
performance (r = .564, p = .001).

Table 4:Correlation matrix among Professionalism and Teachers’ performance
Subscales (Students dataset)

Code of Commitment Professionalism Planning Assessment Teachers’

Conduct Performance
Code of Conduct 1
Commitment .628** 1
Professionalism 877+ .925** 1
Planning .282** .483** .436** 1
Assessment .376** .603** .556** 517+ 1
Teachers’ 373** .618** .564** .891** .850** 1

Performance

** Significant at .01 level

Table 5: Correlation matrix among Professionalism and Teachers’ performance

Subscales (Teachers dataset)
Code of Commitment Professionalism Planning Assessment Teachers’

Conduct Performance
Code of 1
Conduct
Commitment .535** 1
Professionalism .853** .898** 1
Planning 247%* A57** 412%* 1
Assessment 297 .536** 487+ 428** 1
Teachers’ .319** .583** 527** .874** .814** 1
Performance

** Significant at .01 level

The results in table 5 present the Pearson correlation matrix between
Professionalism and teachers’ performance subscales. In the teachers’ dataset, a
statistically positive correlation was found among the subscales of professionalism with
teachers’ performance subscales. Code of conduct has a weak significant correlation with
teachers’ performance towards subject choice (r = .247, p = .001) and also significant
correlation with teachers’ performance towards profession choice (r =.297, p =.001). The
commitment, also has moderate correlation with teachers’ performance towards subject
choice (r = .457, p=.001) and teachers’ performance towards profession choice (r = .536,
p =.001). However, in the teachers’ dataset, the subscales of professionalism and teachers’
performance have a moderate and high correlation with each other. code of conduct has
moderate correlation (r =.535, p=.001) with commitment. Teachers’ performance towards
subject choice has a moderate correlation with teachers’ performance towards professional
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choice (r =.487, p=.001). Overall professionalism has moderate correlation with teachers’
performance (r = .527, p =.001).

IV. Discussion and Conclusions

Brilliance in education can be boosted through teacher performance. Rousing
learners to carry out better, a teachers’ performance also displays his or her style in teaching
and hence they play an essential role in carrying community conversion (Marry, 2010). In
the twenty first century, a speedy progress of the Pakistan society involves the stipulate of
high end skill, which eventually necessitates the students to learn with larger insightfulness
and improved proficiency, making the teaching more difficult leading to a development of
the teaching workforce to put up efficiency in the class (Lee, 2003). Hardies (2014) defines
professionalism as ‘a term used to describe the enhancement of the quality of service’. The
results of linear regression analysis. Professionalism explained variance positively in
teachers’ performance. The research findings indicated that one unit increase in the
professionalism will cause increase in the teachers’ performance. The results of the study
are also consistent with Palmer (2017) mentions that professionalism has significant impact
on teachers’ performance.

The research concludes that Commitment significantly coorelate with code of
conduct and teachers’ professionalism. The professionalism of teachers is significantly
coorelate with teachers’ performance. As Bakhru (2017), Agra (2005) and Staub & Stern
(2002) were of the view that the performance of students and quality of education depended
upon the quality of teachers.

Considering the importance of this idea, the current research conducted that a
statistically positive correlation was found among the subscales of professionalism with
teachers’ performance subscales. The concluded that code of conduct has a weakly
significant correlation with teachers’ performance towards subject choice and also a
significant correlation with teachers’ performance towards the professional choice. The
commitment also has a moderate correlation with teachers’ performance towards subject
choice and teachers’ performance towards profession choice. However, in the teachers’
dataset, the subscales of professionalism and teachers’ performance have a moderate and
high correlation with each other. Code of conduct has a moderate correlation with
commitment. Teachers’ performance towards subject choice has a moderate correlation
with teachers’ performance towards the professional choice. Overall professionalism has a
moderate correlation with teachers’ performance.

e Thisresearch recommends that teachers should obey the professional attitude and must
follow the rules and regulations of professional behavior to accomplish their objectives

e  The study recommends that different authorities such as the Ministry of Education and
school management should provide the teachers with the code of conduct in written
form and professional ethics should be taught as independent disciplines to pre-service
teachers.

e It is the obligatory duty of every teacher to know professionalism and improve their
performance. A grip over the code of conduct is essential for teachers to achieve
excellence in academic results and to refine their teaching skills.

e  The government should arrange workshops, seminars and trainings  for
improving the teachers’ performance by making them learn the latest technologies.
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e Teachers should prepare lesson plans for effective teaching. The headteachers should
strictly supervise this so that teachers make the lesson plans on time.
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