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Abstract:

Most of the teachers are deeply engaged in teaching and
administration before retirement, and they cannot find time for leisure
and educational activities for their communities due to the heavy
workload and pressure of the teaching assignments. Resultantly, the
school cannot retain them, and they tend to retire early to
improve ‘quality of life’. The present study aimed to understand how
doteachers spend their leisure time after early retirement? How do they
contribute to education, and how can school retain them at the
workplace? These questions were explored qualitatively through
phenomenological research. Fourteen early retired teacher
participants were approached through snowball sampling with the
criteria that they should have taken retirement before sixty years of
their age or twenty-five years of service or both. The data were
collected through a semi-structured interview guide, which addressed
the research questions. Thematic analysis was used for the analysis of
the interview data. The emergent themes reflected participants’
experiences on three main aspects;leisure time, educational activities
and teachers’ retention. The participantswished to explore the world,
read books, meet friends, and participate in educational activities to
developtheir communities. The study has implications for making
policy for theearly retired teachers' welfare and suggesting how
teachers can be retained in schools.
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I. Introduction

Early retirement is a process that sets new goals, change lifestyle and the retirees
engage themselves in different recreational, social and educational activities.
Someretirees have much time to spend on leisure activities according to their will and
wish because they are free from strict and formal job routines (Kleiber&Linde, 2014).
Psychologically, they experience feelings of pleasure and satisfaction. Nevertheless,
sometimes these feelings lead to stress and anxiety for the retirees who have nothing to
do after retirement. It becomes stressful when they wake up, and there is no office to
reach, no place to visit, and no activity to be done. It is worse for those people who had
high positions in their offices and big titles that they badly miss for the remaining of their
lives (Wang, 2014).

Literature reflects that there are two ways how retirees spend time after early
retirement. These aspects include positive and negative ways of living.Those who have a
positive outlook spend time in relaxing and try to create a new activity that helps them
generate new sources of income, making them prosperous and keeping them active and
satisfied. The other group of retireeshave negative feelingstowards life after early
retirement. Early retirement is a painful experience for this group of people, and the
retirees havea hard time due to being cut off from their professional activities. Retirees
have a different perspective and different point of view about negative aspects after early
retirement. It has subjective and objective realities (Wallace, 2016). Subjectivity is
referred to how individuals behave after early retirement(Kleiber, 2015). Similarly, early
retirement may be practical orpsychological (Cohen &Regev, 2015).

The early retired teachers experience much autonomy in decision making and
feel independent to give directions to their lives (Zeliski, 2013). For example, many
teachers are more attached to the local communities and government or private
organizations through which they identify themselves and implement projects in the field
of education that they had not accomplished in their career.Suchactivities bring reforms
in the education sector and change for the welfare of local communities that may assist
government agencies in making policies.Moreover, other retirees offer their services and
expertise to communities like religious organizations, social and cultural communities,
and schools (Smith & Moen, 2014).

For the teachers who get leadership positions after early retirement,their
presence become compulsory, and they need to make independent decisions that become
a starting point for another career. Some of the teachers have investments, and they have
to give much time and energy. They feel confining themselves in another job.The retirees
who held leadership positions are considered the respected members of the society and
mostly, they are retired from the post of principals or vice-principals who want to
contribute to social and development activities after early retirement (Kleiber, 2015). The
current study aims to have an understanding of the teachers’educational activities after
taking early retirement.

Giacometti (2009) found results on new teacher’s retention and satisfaction with
job and their factors. The method used in this study was survey research, and 450
teachers were selected randomly from the first to third-year teachers who were serving in
schools. The tool used for data collection was a questionnaire. From the results, it is
evident that leaving or staying in the teaching profession is guided by psychological and
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emotional factors. Satisfaction is a big concern for most of the participants. Teachers who
were highly satisfied rarely thought to leave their jobs. On the other hand, the people who
were less satisfied left their jobs earlier. They focused on the teachers of the first to the
third year of their service, but the current study will look into the teacher’s activities after
early retirement in Pakistan.

Similarly, Kobakhidze (2010) conducted a study in Georgia that revealed
motivational factors which led the teachers to remain in the system. The study's central
theme was to reflect the teachers' perceptions about retention and the factors to retain the
teachers. Twoquestionnaires were developed, one about the incentive system and how
teachers areincentivized to retain in the profession. Finding reflected that the new and
better opportunitiesattract the teachers to remain in the school. Teachers had
perceptionsthat they should not change their profession because it was too late now, but
theyadvised the new faces not to become teachers. Most of the participants were
dissatisfied withthe teachers' low salary package, which needed to be reviewed.

Another study conducted byWaititu (2013)suggested that low salaries and
satisfaction with their teaching profession at early stages were major reasons for teacher
turnover from their profession. The study results indicated that teachers had a deficient
level of satisfaction due to heavy workload, improper promotion structure and a lack of
teacher’s involvement in decision making. The study's primary purpose was to reflect
upon teacher’s turnover and their satisfaction level with their jobs. They suggested
retaining the teachers by increasing the level of satisfaction at the workplace, managing
the workload, increasing salaries, developing structures for promotion. All these factors
increase the satisfaction of the teachers with their jobs.

A study was conducted on female school teacher’s retention and their problems
during their service. The objective of the study was to understand the factors affecting the
retention of female school teachers. Focused group interviews were conducted to collect
the data and four teachers were included in each focus group discussion. The results
indicated that the female teachers feel the burden of extra work in their duty hours, a lack
of cooperation from management and alack of leadership (Vohya, 2012). One of the
solutions for the teachers was to leave the public schooling system. Despite some
improvement, for example, in the status of primary school teachers in some parts of the
world, millions of teachers are working in simply appalling circumstances (Moon, 2011).

The present study aimed to investigate how the school teachers can be retained
in view of their lifestyle experiences, such as how they pass leisure time and the
educational activities they are engaged in after early retirement. The researchers
attempted to address the research questions (i) How do teachers spend their leisure time
after early retirement? (ii) How are they contributing to education after taking early
retirement? and (iii) How can school teachers be retained at the workplace in the light
ofearly retiredteachers’ experiences?

I1. Mode of Enquiry

Qualitative research is inductive, and the researchers usually try to explore the
in-depth understanding of the phenomenon while using this method and are involved in
the participants’ experiences (Creswell, 2009; Waheed, 2020). It provides the people's
interpretations and perceptions about different events of life in a natural setting (Gentles
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et al., 2015). Understanding the program, experiences of the people, relationships and
meaning, contextual factors, and social processes are investigated. Thus, life after
retirement needs to be explored through qualitative research, and new themesare required
to be developed because it is less structured in its execution and description
(Leedy&Ormrod, 2016; Tong et al., 2017). Furthermore, phenomenological research was
employed to explore the phenomenon of early retirement and how participants of the
study experience it while engaging themselves in leisure time and educational activities
after retirement.

I11. Participants of the Study

There were not many early retired teachers whose data can be accessed directly
from the education authorities. Therefore, snowball sampling was used to approach early
retired teacher participants. According to Patton (2013), snowball sampling is used when
a researcher can identify cases of interest from the sample,and can be rarely accessed
personally. Nevertheless, it is assumed that the potential participantsknow the other
people havethe same characteristics. The participants in this study were the teachers who
took early retirement from the teaching profession before completing25 years of service
or before they reached sixty. Once the participant who fit the criterion was contacted and
the purpose of the study was discussed, the data were collected and he or she was
requested to identify similar participants. The initial communication was done through
telephone. After securing the preliminary information such as interview time and place of
the interview according to their convenience, they were interviewed for at least 50
minutes. Fourteen participants were interviewed in this process which had been retried
from different schools in the province of Punjab, Pakistan, shown in table 1 below:

Table 1: Participants of the Study

Age Service Length

Participants . Gender . Post/Designation
(in years) (in years)

1 53 Male 25 Secondary School Teacher
2 54 Male 24 Elementary School Teacher
3 57 Female 23 Secondary School Teacher
4 57 Male 24 Secondary School Teacher
5 54 Male 25 Primary School Teacher
6 53 Male 26 Primary School Teacher
7 55 Female 26 Primary School Teacher
8 53 Female 25 Primary School Teacher
9 54 Male 23 Elementary School Teacher
10 55 Male 27 Secondary School Teacher
11 53 Male 25 Primary School Teacher
12 55 Male 25 Primary School Teacher
13 56 Female 25 Elementary School Teacher
14 55 Male 23 Secondary School Teacher

IV. Data Collection and Analysis

The data collection tool was semi-structured interview guide developed while
reviewing the literature following the study's purpose and research questions. It can
uncover multiple aspects of the teachers’ perspectives and experiences of leisure time and
educational activities (De Vaus, 2012). The participants were given a free hand to speak
about the topic when they were asked openquestions. One of the advantagesof using this
approach is that the participants can reflect upon various aspects concerning their
experience of the phenomenon (Gilani et al., 2020).The participants were also asked
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question on age, gender, qualification, designation and service duration.Precautionary
measures were taken during face-to-face interviews to ensure the participants and
researcher's safety due to COVID-19.

Each interview was of 43 to 72 minutes duration. Notes were taken during the
audio recordingsthat were later transcribed and analyzed. Interviews were conducted at
the participant’s home, workplace and a few in the restaurants. Phone calls were used for
follow-up questions during the analysis for further clarifications due to COVID-19
situation in the country. In this natural setting, the intervieweeswere more expressive
andexplained the phenomenon at length (Erlandson et al., 2018).

Data were coded based on similarities and differences in participants’
experiences and perspectives. Each line and sentence were read and reviewed with
constant comparison so that the similarities and differences can be identified (Waheed et
al.,2019;Thai, 2012). Appropriate categories emerged that lead to the theme formation.
During this process, each transcript was examined closely for phrases, sentences, and
statements given in the form of participants’ quotes that emerged from the text as central
and key aspects of the phenomenon. As a result, the emerging themes were described and
elaborated from the participants’” experiences (Yin, 2014). The themes are given in Table
2 below:

Table 2: Main Themes of the Study

Theme One: Theme Two: Theme Three:
Leisure Time Educational Activities Teachers’ Retention
Visiting landscape and nature Financial help to students Healthy school environment
Personal pleasure and Providing informal guidance Financial incentives
satisfaction and counselling
Reading books Running private schools Better health facilities
Lacking entertainment Teaching in private schools Reducing volunteer duties
opportunities
Celebrations and social Writing for the in-service Decreasing managerial tasks
gathering teachers
Meeting friends Tutoring the family children Teachers’ counselling

V. Results of the Study
The following themes emerged from the interview data that reveal significant
results of the study.

A. Leisure Time

The personal desires of the participants were getting knowledge and explore the
world that never comes to an end. Their point of view was evident that if one does
something for a specific reason and the objective is achieved,why would onetake a step
back from a decision. They remarked that we have a short life and should explore it
because nature has unimaginable beauties, and as human being, we cannot explore itat
full length.

Enjoying Nature

Some of the participants were determined to plan to go to northern areas and
explore the areas with exceptional beauty. They argued thata teacher spends almost 25
years teaching and hardly visits a couple of places in his life, i.e., home and the school.
One of the male EST teacher participants who served for twenty-six years expressed that:
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“l made my mind and had planned everything related to visiting the northern
areas of Pakistan. This was my desire in the early days of my service, but I could not
succeed due to certain reasons. Now, | have no reasons to step back from my desire.”

Life is not all about work. Human beings needto escape from their work to make
things happen for personal pleasure and satisfaction. So, participants did not doubt that
they should explore the world, and this should start from the beautiful landscape of
Pakistan, and later, it may be extended to other things that will depend upon the other
factors.

Reading Books

It was reflected in the participants’stories that some of them were spending their
free time while reading books after taking early retirement. This is a beneficial activity to
spend 5 to 6 hours after taking early retirement. One of the male PST teacher participants
revealed that:

“l have established my study room in which only books are placed on
shelves. | spent3 to 4 hours reading books, and nobody can disturb me
during this time. | feel very relaxed and happy in the company of
books.”

Book reading is one of the significant activities of the participants aftertaking
early retirement. Sadly, the participants shared that they started it very late and wished
they should have been involved in this activity early. It was evident from the participants’
responses that teachers had much free time; nevertheless, they did not develop such
habits earlier. Sometimes, they experienced anxiety and depression after school because
they had more than five hours free to spend each day, butthey were sitting idle and
thinking of unnecessary things. Some participants were very keen to suggest studying
books as they were doing right now,and they thought it was one of theessential
activitiesin their routine.

The participantsreflected that in a country like Pakistan, we have not enough
opportunities to explore even our own country, and our educational system does not give
much freedom to students and teachers to take part in extra-curricular activities and move
around for exploring the world. If someone does not have theseopportunities to visit, they
should go through the books to know world history.

Social Gatherings

Social gathering and meeting with friends weremost prevalent among female
teacherswho took early retirement. One participant described that “I meet my colleagues
and friends regularly but not more frequently than before retirement”. Another female
early retired teacher who was PST reflected that “I meet with my friends and colleagues
twice or thrice a month.They come to my home, and sometimes, | went to them and if it
is not possible due to some other responsibilities we contact through telephone.”

Most of the participants described that after spending half of our lives, it is
natural that a strong bond of friendship was establishedamong the colleagues, so these
relations are not easily breakable, and therefore,teachers keep in touch with colleagues
and friends regularly. A teacher described while concluding his talk that “this is an asset
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of our life.The good relations remain lifetime and cannot be ignored or weakened.” One
of the SST female participants remarked that “The relations that | have with some of my
friends and colleagues weremore important and stronger than the blood relations”. This
aspect of female early retired teachers resembledmale early retired teachers as they also
regularly met their colleagues and friends.

B. Educational activities

It was noticed that the participants were always available to the students who
wish to seek guidance related to their education and career. Now and then, the
participants took part in every activity related to school after early retirement. One of the
male SST who served for twenty-six years elaborated that, “I gifted many plants to the
schools whichever school needed it and I willalways behappy to be there for a school to
help it. 1 have a plant nursery and it was easy for me to do it”. Moreover, the study
participants were engaged in providing uniforms, shoes, notebooks and other necessary
relevant things to the needy students. One of the participantsstated that, “They are often
called for meeting and advice for the in-service teachers and school managementbecause
| had been a headteacher before the retirement and | hadthe experience of school
management.”It seems that most of the retired teacher participants served in the same
demographic area throughout their life. They knew the people, traditions and their
problems which helped them to seek the needy students.

After retirement, the teachers are not allowed to teach in the public sector
schools as part-time or visiting teachers. The participants stated that there were no such
types of clubs or social centres specifically established for retirees. The government do
not pay heed to this part of the system. The participants reflected that if such clubs or
forums are established, this will help the early retired and other retired teachers make
progress. The government should take advantages of these retirees by engaging them in
policy making because they are more aware of the ground realities and root problems
than the fresh teachers.

These retirees can play a vital role even after their early retirement and make
things better if given opportunities to work for the country. Two participants revealed that
they were running private schools. They were already running these school during the
school job and now were expanding these schools. One of them reflected that:

“| established this school afterlong-term planning. | could not give time
to it, but now | have much time to work on it. | took charge of the
school, and with my experience, | will expand it to impart quality
education to our children.”

Some of the teacher participants returned to the teaching profession and started
working in the private sector near their area. Nevertheless, it was difficult for the retiree
teachers to work in the private sector because it is hard for them to manage heavy
teaching load and handle the discipline problems, which can cause unrest for them. The
teachers who had no business or other activities had joined the private schools to keep
themselves engaged in an activity. They remarked that they did nothing after retirement
and hadmore than five to six hours every day. They believed that it might lead them to
depression and negativity if they did not join a school.
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It is common for most teachers that after getting rest almost for oneyear after
retirement, they started thinking to create job opportunities. This wasa motivation for
them to do something they were capable of but did not realize. Some teachers were
writing to trainnew teachers so that new teachers can learn from their experience and turn
things in favour of students, andbetterthe education system. One of the participants
remarked that, “I made a sudden decision of early retirement and soon after signing the
papers of retirement | realized that | made a big mistake and its results will not be in my
favour”. One of the headteacher male participants who had service of twenty-six
mentioned that:

“l was very depressed for one year after the early retirement and fell
prey to depression, loneliness and become introvert. The whole day |
laydown on my bed and just kept thinking and thinking and doing
nothing at all. After one year, | was able to get better when | joined a
private school and spent my time with the children. | had been trying to
pursue activities after early retirement, but it was difficult for me to
find a niche.”

The participants revealed that the teachers should engage themselves in some
activities; otherwise, they may get negativity. The scope of these activities ranges from
educational activities to leisure activities. Nevertheless, female retirees have no
connections with their professional activities. After taking early retirement, female
teachers were cut off from education completely. One of the participants reflected that:

“After taking early retirement, | need to take care of my family because
I need to be there for my family.So, | didnot go to any private school
anddidnot start anytutoring for children at home. | did not run any
academy or school because | served for 25 years, and | thought now it
is time for my family to be with them.”

On the other hand, it was interesting to find that some female participants
wished to join the school and move back to the “golden days of their lives”. For example,
one of the female SST participants remarked that:

“l want to go back to school; | wish to teach thechildren again; | want
to spend time with my colleagues and friends and move to the days of
get-to-gathers because staying at home made me a lazy person who
spent five to six hours daily in doing nothing.”

Contrary to male early retired teachers who did not want to go back to
school’sdull and rigid routine life.

C. Teachers’ Retention

Most of the participants described that the decision of early retirement was
entirely personal. The health problems, business issues, financial problems, to enjoy a
personal and family life and the school department problems caused to take early
retirement particularly for headteachers.It was reflected by most of the participants that
the decision of early retirement was not in a hurry or sudden rather, it was done after
consultation with their colleagues, friends and with the advice of their families.
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In the retention of the teachers in educational institutions, the study participants
suggested different solutions and presented a different point of view. The range of
department expectations is different,and, in some cases,the department became irrelevant,
particularlyin the case of a personal decision. The participants of the study revealed that
the department should establish a proper medical system for the teachers. One of the
participants argued that:

“The department should conduct a medical check-up after a certain age
that would analyse the mental abilities of the teacher and for this
purpose, a psychiatrist may be appointed to do this. As a teacher, it is
not easy to teach throughout his career; equally, age factor and bad
health are big issues in this regard.”

One of the participants’ point of view about early retirement was that “If a
teacher has no business, he should not take early retirement, but the health problem does
matter for early retirement. A teacher who had his/her business should take early
retirementto run it with a full time”. Participants reflected that when health problems
confront the teachers at the age of more than fifty years, it becomes difficult for teachers
to remain in the education system and continue their education services.

One of the crucial suggestions made by the teachers was that the school
department should take steps to established a system of health, for example, on the model
of “Social Security Hospitals” which are working for the workers of industriesso that
better health facilities could be provided to the teachers and if a teacher wanted to take
early retirement based onlousy health then complete medical examinations can be done
through this system. It will be convenient for teachers.

The other aspect which needs to be considered by the government is to retain
teachers only for educational purposes. Some participants argued that they took early
retirement due to the government's extraordinary duties to perform, like polio vaccination
and some other duties like senses during their summer vacations. One of the participants
who is SST in a high school and his service duration was more than twenty-five years
revealed that:

“I was ordered to take part in the recent census program, and my age
and health did not allow me to take part in such kind of activities, so
after a long thought process, I decided to take early retirement”.

Teacher’s retention can be possible if necessary measures can be taken to
facilitate the teachers and run the education system smoothly and effectively.

VI. Findings and Discussion

The results of the current study reflected that the teacher participants were more
successful in adjustment after retirement and that was similar to the results of the study
by Kleiber& Linde (2014), which revealed that the people are more successful and can
easily make adjustmentstake early retirement.On the other hand, the people who retain
and do not take early retirementeven though the age factor becomes critical to make their
adjustments in life.



350 Pakistan Journal of Social Sciences Vol. 41, No. 2

Another research by Zeliski& Charles(2013) revealed that some teachers, after
early retirement, start their business, farming or volunteer their services to the welfare of
the society in various capacities. The study resultsresembled the current study in which
the participants were early retired teachers who started their businesses and involved in
other activities of life.

The research results reflected that the retirees enjoyed their retirement decisions
and looked for completion of their goals, and fulfil the unfulfilled wishesfreely and
willingly without the instructions of their seniormembers and without considering the
otherregulations (Lumadi, 2015). These results are the same compared to the current
study, which reflected that the participants wanted to fulfil their unfulfilled wishes, which
they had long ago and due to some reasons, they were unable to fulfil, but now they had
time and reasons to fulfil these wishes.

A study was conducted in the US and Canadaby the International Technology
Education Association to determine the causes and overcome these causes,
leadingteachers to early retirement (Wright, 2012). The study resultsshow that the
primary cause in teachers’ early retirement is "lack of support by the administration". The
other factors include low salaries and budget restrictions. These factorsare related to
professional and personal life. The "lack of academic freedom/choice of teaching
assignments™ was an important factor and can be categorised as an administrative aspect
(Hassan, 2019). Teachers' perspectives on headteacher’s mistreatment: Exploring the
other side of the coin. On the other hand, the current study revealed that teachers’
retention is a personal factor and the professional department becomes irrelevant opposite
the results of the study done by Wright (2012).

VI1. Conclusion

Most of the participants were happy after taking early retirement. They lived
their lives according to their own will, wish and without any additional burden or
workload. That experienced more freed.They were living with the families, running
businesses and enjoying themselves with friends and family. The teachers spent their
times and did their duties when they were working in schools butnow, they were not
ready to take responsibilities while obeying orders and following rules and regulation,and
most of them did not want to go back to their jobs.

The teachers wished to visit landscape and nature, seek personal pleasure and
satisfaction, read books, celebrate birthdays and attend social gatherings and meetfriends.
Nevertheless, there was a lack of opportunities for entertainment in the country. After the
early retirement, the teachers were engaged in financial help for students, providing
informal guidance and counselling, running private schools, teaching in private schools,
writing up for the in-service teachers and tutoring the family children. Most teachers
reflected that they could be retained in the schools by providing a healthy school
environment, giving financial incentives and better health facilities, reducing volunteer
duties, decreasing managerial tasks and doing teachers’ counselling.
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