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Abstract 
Madrassa system of education (using Arabic language) with long 

history is providing religious education in Pakistan. For some students, 

the only source of formal education is Madrassas, while they are 

serving supplementary for others. The  current  study  focused on the 

perception  and  practices  of  social  behaviors  among Madrassa  

students  in  Punjab. The  major task of this  study  was  to  investigate  

the  social  behaviors  of  Madrassa  students.   To meet the objectives 

of the study, two questionnaires were used for the purpose of data 

collection on a four point Likert type scale depends upon the six major 

aspects i.e.  social  acceptance,  social  cohesiveness,  social  

adoptability,  social  peace,  social  religiousness  and  social  

finance/earning.  600 students were selected randomly from four 

boards of Deeni Madaris.  The data were analyzed through SPSS 

software version 20.  Major findings of the study reveal that Madrassa 

students remained tolerate towards their social criticism. Data also 

reveal Madrassa students do not take notice of religious disputes. On 

the other hand, data obtained from teachers  demonstrate  that  

Madrassa  students  have  limited  opportunities  regarding  freedom  

of  thought  and  limited opportunities of jobs for Madrassa students in 

public sector. Suitable suggestions are given for the modification of 

students’ social attitude as well as for further research in this concern. 

 

Keywords: Perception; Social Behavior; Islamic education, Madrassa education, Arabic 

Teaching. 

 

I. Introduction 
 Perception is a reasoning procedure in which learners use their sense to see and 

comprehend the world around or environment. The impression of understudies assumes 

an imperative part in understanding the Madrassa arrangement and instructions. An 

extensive number of Muslim students are in Madrassas everywhere throughout the world. 
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Madrassas are the main wellspring of instruction for some students, particularly poor 

ones. Furthermore, a few students get initial level education from Madrassas to build 

their religious establishment (Laghari, Abro and Jafri, 2011).  

 

 A particular room was set independently to teach purposes in masjid it is known as 

a Madrassa. As per Quraishi (1983) a Madrassa was frequently made by close to the 

masjid or a few rooms utilized for educating as a part of masjid. Moulton et al. (2008) 

depicts that the term Madrasa has different implications. It is a substitute word for school 

in Arabic dialect. In any case, madrasas are particular sorts of schools which give 

particular training identified with a specific religion. In current circumstance, a large 

portion of the madrasas are being managed secretly where free religious instructors give 

essential religious training in view of the Holy Quran, Hades and Fiqah at early stages. 

 

 There are unique perspectives about the social conduct of Madrasa Students. One 

gathering of researchers call madrasas Jihad factories which create brains with 

constrained restricted thinking and their pioneers utilize these brains to satisfy their 

outlines of psychological warfare and decimation. The other group of researchers trusts 

that madrasas are tranquil instructive associations which help the general public to make 

adjust among quickly developing populace and work as assistance to the Government. 

Keeping in mind the end goal to expand education rate, use HR for the welfare of poor 

and destitute individuals (Butt, 2012). 

   

 Many Madaris are set up in poor groups and give vital social administrations: 

instruction and settlement for kids who generally could well get themselves the 

misfortunes of constrained work, abuse and different types of misusing. Madaris may 

help social orders that administration schools don't serve, for the most part in country 

territories. Indeed, even in the urban communities, where numerous government and 

other tuition based schools exist, Madaris give social administrations to Muslim kids. 

Vast number Muslim guardians send their youngsters to Madaris in light of the fact that 

they consider the instruction for the purpose they arrive to be a decent one (Davis, 1993).  

 

 From 30 years overwhelmed approach that is subjective approach has changed the 

psychology of perspective on perception. We by and large trust that perception enables us 

to comprehend the world. We see as we wish to comprehend what is happening around 

us. Perception is important for us to appreciate our surroundings. This does not imply that 

understanding about environment is adequate. Understanding is a method for acting 

adequately. So perception incorporates understanding and in addition to act successfully 

in the general public. With the progression of time our perceptual capacities create and 

turn out to be better as we begin carrying on in the general public. People begin 

understanding and carrying on. There is a relationship among perception and practice.  If 

we have strong perception and understanding of the environment then we will behave 

properly. When we perceive better then we will do better (Bargh, 2009). 

   

 In the opinion of (Billquist, 2006; Fair, 2008)  who communicated their sentiment 

that after 9/11 there was a sensational change about the view of madrasas working in 

Pakistan, US strategy producers and global famous media trust that Pakistani madrasas 

are rearing and propelling ground for fanaticism and militancy which brings about 

worldwide fear based oppression. However Asal, et al. (2008) directed an overview in 
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which they met those families whom children last their lives for Kashmir Cause, the 

consequences of those meetings were entirely fascinating. They reported that madrasas 

are not reproducing places for the enlistment and preparing of aggressors. Naz (2012) 

reports that five sorts of madrasas are working in Pakistan under the supervision of five 

noteworthy religious groups. These five madrasas have their own particular educational 

program having minor contrasts. These madrasas are under the control of five boards 

naming as under: 

 

(1)Tanzim-ul-Madaras (Barelvi) 

(2), Wafaq-ul-Madaras (Deobandi) 

(3), Wafaq-ul-Madaras (Shia), 

(4) Wafaq-ul-Madaras (Ahle Hadith) and 

(5) Rabita-ul-Madaris (Jamaat-e-Islami) 

 

 These five eminent boards (see table 1) are working under the control of another 

educational board name “Ittehad Tanzeem ul Madaris”. The main objective of all these 

madrasas is to produce religious scholars and safe religious education. 

 

Table 1: Detail of Madaris Boards 

Name Sect Place Established 

WifaqulMadaris Deobande Multan 1959 

Tanzeemul Madaris Bralve Lahore 1960 

Rabta-tul-Madaris-al-Islam Jamate Islami Lahore 1983 

WifaqulMadaris al-Salfia Ahle Hadees Faisalabad 1955 

WifaqulMadaris Shia Shia Lahore 1995 

Source: Naz, 2012 

 

 In this research, we focus to trace out causes of undesirable behaviors among 

Madrasa students. It was tried out to explore the factors which affect and cause various 

social behaviors of Madrasa Students positively or negatively. 

 

II. Methodology 
 Survey method considered appropriate to collect the data and hence used by the 

researchers in current study. 600 students were identified and selected through random 

sampling for the purpose of data collection to meet the objectives. We ensure our 

presence at the spot while administering the questionnaire from madras. Detail of the 

sample is given in table 2 below. 

 

Table 2: Detail of sample of Madrasa Students (N=600) 

Divisions 
(Deobande) 
Rural+Urban 
25     +    25 

(Brelvi) 
Rural+Urban 
25      +    25 

Ahle Hadees 
Rural+Urban 
25      +    25 

Ahle Tashee 
Rural+Urban 
25       +     25 

Total 
Students 

Multan 
Division 

50 50 50 50 200 

Lahore 
Division 

50 50 50 50 200 

Rawalpindi 
Division 

50 50 50 50 200 
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 Validity and reliability measured through expert opinions. More than 80% 

approved items from experts were included in research tool. Reliability of the research 

tool was measured through SPSS software while extracting the average value of 

Chronbach alpha and split half. Only more than 0.7 value items were included in a self-

developed questionnaire after necessary literature review. In research tool, social 

behaviors of students depend upon the six major aspects i.e.  social  acceptance,  social  

cohesiveness,  social  adoptability,  social  peace,  social  religiousness  and  social  

finance/earning.  In this research, descriptive survey method was considered suitable and 

adopted to conduct the study. Appropriate formulas were applied through SPSS software 

to extract the findings. 

 

III. Results and Discussion 
 Table 3 indicates the social acceptance of Madrassa students.  This  table  shows  

that  students  make  apologize  when  they  hurt  someone  and  students  tolerate  social  

criticism  while  students  reject  the  idea  that  limited  vision  of  globalization  make  

students  narrow  minded  and  Madrassa  students  disagree  that  they  make  their  

decisions  by  their  own.  On  the  other  hand  394(78.2%)  students  deny  the  idea  that  

there  are  no  arrangement  for  co-curricular  activities  in  Madrassa.  accumulative  

mean score  2.76  reveals  moderate  presence  of  social  acceptance  among  maddarsa  

students.    

 

Table 3: Social Acceptance 

S. 
# 

Item 
# 

Statement 
SDA & DA SA & A 

Μ 
ƒ % ƒ % 

1 12 
Madrassa students make 

apologize when I hurt someone. 
58 11.8 446 88.2 3.17 

2 15 
Limited vision of globalization 

make Madrassa students narrow 
minded 

310 61.6 194 38.4 2.52 

3 17 
Madrassa students tolerate 

towards their social criticism. 
97 19.2 407 80.8 3.19 

4 22 
Madrassa students have limited 
opportunities regarding freedom 

of thought. 
125 24.8 379 75.2 2.79 

5 28 
There are no arrangements for 

co-curricular activities in 
Madrassas. 

394 78.2 110 21.8 2.28 

6 44 
Madrassa students easily 

compel others. 
181 35.8 323 64.2 2.69 

7 48 
Madrassa students pay attention 

towards cleanliness. 
123 24.4 381 75.6 3.22 

8 49 
Madrassa students make their 

decisions by their own. 
364 72.2 140 27.8 2.22 

9 Accumulative  social  acceptance (Mean) 2.76 

  

 Table 4 shows that social cohesiveness of Madrassa students.  The  factor  

measures  the  social  cohesiveness  of  Madrassa  students  include  seven  items.  This  

table  presents  that  students  are  polite  with  their  fellows  and  majority  of  the  

students  (92.7%)  do  not  the  prefer  the  caste  to  form  a  peer  group  but  47.5%  

students  prefer  their  sects  to  form  a  peer  group.  While  students  do  not  take  
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interest  in  other  matters  and  they  disagree  with  the  statement  that  Madrassa  

students  behave  harshly  with  their  relatives.  Accumulative  mean score  2.59  reveals  

moderate  presence  of  social  cohesiveness  among  maddarsa  students. 

 

Table 4: Social Cohesiveness 

S. 
# 

Item 
# 

Statement 
SDA & DA SA & A 

Μ 
ƒ % ƒ % 

10 9 
I am not polite with my 

fellows.* 
435 86.3 69 13.7 1.84 

11 21 
I do not take notice of religious 

disputes.* 
17 3.3 487 96.7 3.17 

12 24 
I prefer my sect to form a peer 

group. 
265 52.5 239 47.5 2.43 

13 34 
I give preference to caste to 

form a peer group.* 
467 92.7 37 7.3 1.68 

14 43 
Madrassa students behave 
harshly with their relatives 

392 78 112 22 2.0 

15 47 
I take interest in others 

matters. 
394 78 110 22 1.85 

16 
Accumulative  social  cohesiveness 

(Mean) 
2.59 

*reverse coded statements 

 

Table 5: Social Adoptability 

S. 
# 

Item 
# 

Statement 
SDA & DA SA & A 

Μ 
ƒ % ƒ % 

17 3 I do not give respect to the opinion 
of others.* 

404 80.2 100 19.8 1.70 

18 4 I like the working of women in co-
environment. 

468 93.1 36 6.9 1.52 

19 5 I enjoy entertainment programs on 
television. 

280 55.6 224 44.4 2.31 

20 7 Madrassa students lack in creative 
thinking.* 

277 55.1 227 44.9 2.41 

21 13 The madras create scientific 
attitude among Madrassa students 

161 31.9 343 68.1 2.74 

22 45 Madrasssa students use mobile 
phone. 

181 35.7 323 64.3 2.69 

23 Accumulative  social  adoptability (Mean) 2.52 

*reverse coded statements 

 

 Table 5 demonstrates that the social adoptability of Madrassa students.  The  scale  

measure  the  social  adoptability  of  Madrassa  students  contained  six  items.  Majority  

of  the  Madrassa  students  disagree  with  the  statement  that  they  do  not give  respect  

the  opinion  of  others  and  also  disagree  that  they  like  working  of  women  in  co-

environment.  55.6%  students  disagree  that  they  enjoy  entertainment  programs  on  

television  but  44.4%  students  agree  with  this  statement.  However  students  agree  

that  Madrassa  create  scientific  attitude  among  Madrassa  students  and  64.3%  

students  agree  with  the  statement  that  Madrassa  students  use  mobile  phone.  
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Accumulative  mean score  2.52  reveals  moderate  presence  of  social  adoptability  

among  maddarsa  students. 

 

Table 6: Social Peace 

S. 
# 

Item 
# 

Statement 
SDA & DA SA & A 

Μ 
ƒ % ƒ % 

24 19 My parents/teachers punish me 
when I misbehave 

0 0 504 100 3.15 

25 27 Madrassa teaches peace to the 
students 

54 10.7 450 89.3 3.36 

26 37 My parents/teachers cover my 
negative behavior. 

242 48.2 262 51.8 2.41 

27 39 Madrassa students participate 
in violent activities.* 

450 89.3 54 10.7 2.07 

28 40 I consider my role useful in the 
society in future 

65 12.7 439 87.3 2.99 

29 Accumulative  social  peace (Mean) 2.94 
*reverse coded statements 

 

 Table 6 illustrates that the social peace of Madrassa students.  The  scale  measure  

the  social  peace  of  Madrassa  students  comprised  five  items.  Students  100%  agree  

that  their  parents  punish  them  when  they  misbehave  and  Madrassa  teaches  the  

peace  of  students  but  51.8%  students  agree  and  48.2%  students  disagree  with  the  

statement  that  their  parents/teachers  cover  their  negative behavior.  Whereas   

students disagree the reverse coded statement.  Accumulative  mean score  2.94  reveals  

moderate  presence  of  social  peace  among  maddarsa  students. 

 

Table 7: Social Religiousness 

S. 
# 

Item 
# 

Statement 
SDA & DA SA & A 

Μ 
ƒ % ƒ % 

30 32 
I prefer the day of judgment to the 

worldly life. 
29 5.8 475 94.2 3.50 

31 33 
I do not compromise on religious 

matters 
36 7.3 468 92.6 3.29 

32 42 
The success in the world is the 

fundamental by of success in the 
day of judgment. 

59 11.5 445 88.5 3.51 

33 
Accumulative  social  religiousness 

(Mean) 
3.43 

 

 Table 7 indicates that the social religiousness of Madrassa students. The scale 

measure social religiousness includes three items.  In all three statements students agree.  

94.2%  students  agree  they  prefer  the  day  of  judgment  to  the  worldly  life.  92.6%  

students  accept  the  idea  that  they  do  not  compromise  on  religious  matters.  And  

majority  of  the  students  agree  with  the  statement  that  the  success  in  the  world  is  

the  fundamental  by  of  success  in  the  day  of  judgment.  Accumulative  mean score  

3.43  reveals  high  moderate  presence  of  social  religiousness  among  maddarsa  

students. 
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Table 8: Social Finance/Earning 
S. 
# 

Item 
# 

Statement SDA & DA SA & A 
Μ 

ƒ % ƒ % 

34 6 There are limited employment 
opportunities for Madrassa 

students.* 
168 33.3 336 66.6 2.73 

35 8 Madrassa administration wants 
financial help from the 

Government.* 
216 42.9 288 57.1 2.67 

36 10 Madrassa curriculum lacks 
employment skills.* 

428 84.9 76 15.1 2.15 

37 11 The expenditure and income 
are regularly maintained. 

97 19.2 407 80.8 2.76 

38 Accumulative  finance/earning (Mean) 2.55 
*reverse coded statements 

 

 Table 8 shows that the social finance/earning of Madrassa students.  The scale 

measure the social finance/earning contained four items.  Three statements are reverse 

coded.  Madrassa  students  agree  that  there  are  limited  employment  opportunities  for  

Madrassa  students.  57.1%  students  agree  while  42.9%  students  disagree  with  the  

statement  that  Madrassa  administration  wants  financial  help  from  the  Government.  

Students agree that the expenditures and income are regularly maintained.  On  the  other  

hand  84.9%  students  deny  the  statement  that  Madrassa  curriculum  lacks  

employment  skills.  Accumulative  mean score  2.55  reveals  moderate  presence  of  

social  finance/earning  among  maddarsa  students. 

 

Table 9: Location wise impact of social behavior on Madrassa students 
S. # Factor Location N Mean t M.D Sig. 

1 Social  Acceptance 
Rural 151 2.74 .818 

.025 .991 
Urban 353 2.77 .824 

2 Social  Cohesiveness 
Rural 151 2.43 1.04 

.030 .223 
Urban 353 2.46 1.00 

3 Social  Adoptability 
Rural 151 2.64 -.36 

-.009 .676 
Urban 353 2.63 -.35 

4 Social  Peace 
Rural 151 3.10 .188 

.005 .693 
Urban 353 3.11 .186 

5 
 

Social  Religiousness 
Rural 151 3.43 .211 

.114 .632 
Urban 353 3.44 .209 

6 
Social  

Finance/Earning 

Rural 151 2.55 .79 
.003 .392 

Urban 353 2.55 .81 

 

 Table 9 reveals  that  the  location  wise  impact  of  social  behavior  on  Madrassa  

students.  The scale measure the social behavior contained six items.  The  result  of  this  

table  shows  that  there  is  no  impact  of  location  wise  on  students  social  behavior.  

All  the  students  who  belongs  to  rural  or  urban  have  equal  characteristics. 
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Table 9 (a): Sect wise comparisons of social behavior among Madrassa student 

S.# Factor Sects N Mean 

1 Social Acceptance 

Daeoband 204 2.54 

Bralvi 189 2.92 

Ahl e Hadith 67 2.88 

Ahl e Tashia 44 2.90 

Total 504 2.76 

2 Social Cohesiveness 

Daeoband 204 2.65 

Bralvi 189 2.32 

Ahl e Hadith 67 2.29 

Ahl e Tashia 44 2.30 

Total 504 2.45 

3 Social Adoptability 

Daeoband 204 2.58 

Bralvi 189 2.69 

Ahl e Hadith 67 2.59 

Ahl e Tashia 44 2.73 

Total 504 2.63 

4 Social Peace 

Daeoband 204 2.90 

Bralvi 189 3.24 

Ahl e Hadith 67 3.25 

Ahl e Tashia 44 3.24 

Total 504 3.10 

5 Social Religiousness 

Daeoband 204 2.92 

Bralvi 189 3.78 

Ahl e Hadith 67 3.81 

Ahl e Tashia 44 3.78 

Total 504 3.43 

6 Social Finance/Earning 

Daeoband 204 2.88 

Bralvi 189 2.32 

Ahl e Hadith 67 2.35 

Ahl e Tashia 44 2.31 

Total 504 2.55 

 

Table 9 (b): Sect Wise Variance 
S. 
# 

Factor ANOVA 
Sum of 
squares 

df 
Mean 

squares 
F Sig. 

1 
Social  

Acceptance 

Between 
groups 

16.780 3 5.593 

81.854 .000 Within 
groups 

34.167 500 
.068 

Total 50.947 503 

2 
Social  

Cohesiveness 

Between 
groups 

14.439 3 4.813 

68.997 .000 Within 
groups 

34.879 500 
.070 

Total 49.318 503 

3 
Social  

Adoptability 

Between 
groups 

1.807 3 .602 

9.289 .000 Within 
groups 

32.430 500 
.065 

Total 34.437 503 
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4 Social  Peace 

Between 
groups 

14.091 3 4.697 

84.506 .000 Within 
groups 

27.790 500 
.056 

Total 44.881 503 

5 
Social  

Religiousness 
 

Between 
groups 

91.638 3 30.546 

222.385 .000 Within 
groups 

68.678 500 
.137 

Total 160.315 503 

6 
Social  

Finance/Earning 
 

Between 
groups 

37.400 3 12.467 

136.538 .000 Within 
groups 

45.653 500 
.091 

Total 83.054 503 

 

 Table  9  a & b  presents  that  the  variances  between  the  group  and  within  

group  about  the  impact  of  sects  on  students  social  behavior.  The scale measure the 

social behavior contained six items.  The  mean  score  shows  that Ah le Tashyyo has  

more  characteristics  in  social  acceptance  than  other  sects.  And  Daeobandi  has  

more  characteristics  in  social  cohesiveness  than  other  sects.  In  social  adoptability 

Ah le Tashyyo has  more  characteristics  in  social  adoptability  than  other  sects.  3.25  

mean  score  shows  that  Ahl e Hadith  has  more  characteristics  in  social  peace  than  

other  sects.  Ahl-e-Hadith has more characteristics in social religiousness than other 

sects.  In  social  finance  2.88  mean  score  shows  that  Daeobandi  has  more  

characteristics  than  other  sects. 

 

IV. Conclusions 
 We concluded from the data that Students have positive perceptions about social 

behaviors and their practices in daily life. They give respect to opinions of others with 

keen interest. They are polite and humble with their friends and relatives and are in the 

habit of making apologizes for being hurt them for the sake of harmony and peace in 

society. While facing criticism, students show tolerance and do not loose temper. They do 

not take notice of minor religious disputes to promote peace and harmony. Madrasa 

teaches them to live a peaceful life so they remain away from violent activities and do not 

behave harshly with their relatives and fellows. Most of Madrasa Students are of the view 

that they do not interfere in others matters. Students were in favor of modern inventions 

and use mobile phones in their daily life. Madrasa creates creative thinking skills and 

scientific attitude among Madrasa Students so they compel others easily. Most of the 

students prefer everlasting life over worldly one .students were of the view that Islam has 

given importance to social worker and have the opinions that success in this life is the 

basis for the success in the life of hereafter. It was also concluded that society gives 

respect to Madrasa Students so they hope a useful role in the society of future. Madrasa 

teachers give importance to behavior modification. Parents of Madrasa Students do not 

cover negative social behaviors of their children.  

 

 Data depicts different factors affecting the social behaviors of Madrasa Students. 

For instance, majority of Madrasa students have no opportunities of creative thinking. 

They have limited chances of co-curricular activities. Majority of Madrasa Students are 
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not given sufficient chances of expression of thoughts. Most of the madrasa teachers are 

unaware regarding behavior modification techniques. Madrasa Students have limited 

employment opportunities as Madrasa curriculum lack in employment skills. 

Environment created in madrasas is totally different from that of society. Main sources of 

income of madrasa are charities and alms. This thing deprives madrasa students. Most of 

the students remain worried due to different policies and differences between madrasa 

boards and Government. 

 

V. Suggestions 
 Curriculum of madrasas should be devised in such a way that it should be need 

oriented and develops employment skills among Madrasa Students 

 Unanimous policies should be drawn with the recommendations of Madrasa 

Administration, Government and concerning segments of society for madrasa 

education and government education sector  

 Salaries of school and madrasa teachers should be equal, Madrasa teachers should 

have religious as well as modern education and madrasas should be under govt. 

control instead of madrasa boards. 

 The income and expenditures of madrasas should be auditable and govt. should 

know the sources of income of madrasas 

 Unnecessary physical punishment in madrasas should be discouraged as it creates 

negative behaviors. 

 The issue of sectarianism should be eliminated from madrasas as this thing divide 

and weakens the society. 

 There should be proper arrangements of co-curricular activities so that madrasa 

students consume their extra energy in a positive way 

 Madrasa students should be given chances of freedom of thoughts. Teachers 

should not impose their orders on them. They should be given liberty of making 

their decisions by their own  

 A future research may also be conducted, as to analyze the professional 

proficiency and ethical manners of Madrasa Teachers. 

 

References 
Asal, V., Fair, C. &Shellman, S.  (2008). Consenting to a Child's Jihad. Studies in 

Terrorism and Conflict, 20 (5): 1001–1022. 

Bargh, J.A. (2009). The Perception- Behaviour Expressway: Effects of Social Perception 

on Social Behavior. The Netherland, University of Amsterdam, Roeterstraat, 15, 

1018WB. 

Billquist, D. & Colbert, J. (2006). Pakistan, Madrassas, and Militancy. Monterey, CA: 

Naval Postgraduate School. 

Butt, T. M. (2012). Social and Political Role of Madrrassa: Perspective of Religious 

Leaders in Pakistan. A Research Journal of South Asian Studies, 27(2): 387 – 407. 

Davis,  B.G.  (1993).  Tools  for  Teaching.Sanfrancisco: Jossy_Bass  Publishers. 

Fair, C. (2008).The Madrassah Challenge—Militancy and Religious Education in 

Pakistan.United States Institute of Peace. 



Syed Ammar Haider Zaidi, Mohammad Nadeem, Muhammad Sami ur Rehman 879 

Laghari, G.F., Abro, A., Jafri, S.I.H. (2011). Perceptions Of Students Towards Madrassa 

System Of Education In Pakistan.  The S.U. Jour. of Ed. Vol.41 Issue 2011-12, 

Pp.60-75 

Moulton, J., Silverstone, J.,  Anzar, U. & Khan, A.  (2008). Madrasah Education: What 

Creative Associates has learned [Online] Available from: http://www.caii. 

com/CAIIStaff/Dashboard_GIROAdminCAIIStaff/Dashboard_CAIIAdminDataba

se/publications/EMC_Madrasah.pdf [Accessed 20 March 2012]. 

Naz, A. (2012). Attitude of female teachers towards religious minorities: A case study of 

female KPK Madrassas. SDPI, Islamabad, Pakistan [Online] Available from: 

http://www.sdpi.org/publications/files/Attitude%20of%20Female%20Teachers%2

0towards % 20 Religious%20Minorities(W-123).pdf[Accessed 13 March 2012]. 

Quraishi,  M.  (1983).  Some  Aspects  of  Muslim  Education.  Lahore: Universal  Books.  

Sadock, B.  &Sadock, V. (2007).Kaplan and Sadock’s synopsis of Psychiatry, 

Behavioural Sciences/ civil Psychiatry (10
th

 Ed.) Philadelphia, PA: Lipponcott, 

Williams and Williams.  

 

 


