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Abstract:

The current investigation was done to know the “Impact of Teaching
Quality on Motivation and Learning Satisfaction of the Students at
University Level ”. The major purposes of this study were to find out the
university teachers’ teaching quality as professed by the university
students and explore the impact of teaching quality on motivation and
learning satisfaction of the students at university level. The study was
quantitative in nature and based on observations of university
students,which have to be attained by a questionnaire of quality
teaching of university teachers. This research design comprised of
demonstrating a sample and defining the structures of the sampled
participants. The population of the study was all the students of
Bahauddin Zakariya University, Bahadur Sub Campus Layyah. There
were total 1387 students where 402 students in the Faculty of
Commerce, Law & Business Administration, 271 students from social
Science Faculty, 255 students in the faculty of Languages & Islamic
Studies and 459 students in the faculty of Sciences. A sample of 100
students selected through a random technique of sampling. The data
were collected by using a questionnaire as a research tool and was
evaluated as “frequencies, means, standard deviations, and
correlations”. Correlation was employed to find out the relationship
between independent and dependent variables (i.e teaching quality,
motivation and learning satisfaction). Regression was applied to
determine the impact of teaching quality on motivation and learning
satisfaction of students in the universities.
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I. Introduction

Education has a vital role in socioeconomic growth of any country. Education is
the main concern with both developed as well as poor countries. The basis of Pakistan is
that the government should provide an entrance for learning to each individual of the
country (Government of Pakistan, 2000). According to the statement of Nwangwu
(2007), what the student learns, achieve and execute after good-bye the institution
indicates influence on both the individual’s talent and competences. The individual’s
competency for enchanting a dynamic role in national development is that what he learnt
properly and casually both procedures.
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Fraser & Walberg (2005) stated that teachers have a key role to make sure of
delivering the quality of education. They are well aware of the fact amongst the role of
teaching the students during the learning process. The most important role of teachers is
the transfer of knowledge of content to the students in the classroom through interrelated
curriculum. Teachers set the best quality of teaching in the classrooms to guide and foster
the students in the sense of real world situation. They also become a role model for their
students.

According to Darling-Hammond, et. al, (2009), teachers are the central portion
of any instructional organization. Therefore, the quality of teachers in any institution
exposes and affects overall quality of that institution as well as the potential of the
students. Teachers as an enduring mentor groom the learners through capabilities and
skills anticipated to accomplish academic as well as societal achievement. By realizing
this desire, further consistent and effective training sessions are prerequisite for teachers
to perform more animated and fruitful transfer of information, proficiencies and
possessions essential to engage students efficiently and to improve educational success
(Intrator & Kunzman, 2006).

There are so many measuring tools used to determine teaching quality. Each tool
provides a discrete measure of teaching quality of a university teacher containing so
many activities like teaching experience, educational ability, instructive competency and
faculty at the university. However, it is ongoing challenge regarding focused actions of
teaching quality such as experiences, education prerequisite, quality of training sessions
and teacher strength indeed identify teachers’ proficiency in improving student
achievements. The recent studies have found numerously very imperative interactions
between the objective measures of quality and rise in student victory. Snehi (2011)
determined that teaching quality is the most important cause influencing the motivation
and learning satisfaction of the students. Hence, it is crucial for teachers and the
investigators both to endure teaching quality in allowing students to acquire instructional
goals and accomplishments (Bechet and Brookes, 2008).

Many other investigators including Theisen (2005) and Stephens (2003)
indorsed as the teaching quality is important, the transformations in teaching quality is
measured through structures which are tough or unachievable to calculate. Hence reliable
gratitude of teacher desires consistent to teacher and student realities where quality of
teaching and students’ achievement both are assessed for a time span. But unfortunately
this sort of data is unavailable to investigators now. In various researches, teacher
influence may not be separated subsequently various features linked with the learning
place because teaching may also be realistic with the students of a particular class
(Rockoff, 2004).

The current international style of higher education and rising strength of student
customers in the field perceives an improved contest in the job market (Raza & Nagvi,
2011; Raza, Zia, Naqgvi, & Ali, 2012). Due to such contest, the higher quality is high
demand of the employers for recruitment of job opportunities (Raza & Naqgvi, 2011). To
follow high quality standards, students are choosing the universities having teachers
capable of quality, providing to the students as required in the job market. The teaching
quality of teachers as perceived by the university students becomes valued in the higher
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education being the fee paying customers and it has a straight relation to motivation and
learning satisfaction of the university students (Raza, Majid, & Zia, 2010).

I1. Literature Review

lyamu (2005) stated that the teaching quality is crucial for the usefulness of
teaching. According to ETUCE (2002), teaching quality is information transferred to the
students through the tools for getting outcomes contest by the manhood (ETUCE, 2002).
Consequently the quality is an impression that attains in different senses at numerous
circumstances. However, it is essential for active teaching, learning practice in real
situations to attain instructional goals.

Henard and Roseveare (2012) stated that the assortment of students has elevated
the significance of quality teaching which takes an excessive influence on the quality of
students at one side and reveals the performance of the institutions on the other side
which might be enriched over the creativities like activities, policies and strategies
intended to strengthen quality. This condition has made the teaching quality as the utmost
significant admissible for investors of higher education and insistent with the universities
to ensure their quality (Vevere & Kozlinskis 2011).

Ko and Chiu (2011) defined the teaching quality as enhancing overall
contemplation of teaching strategies and academic approaches among teachers able to
accomplishment of student desires. There are three major factors in teaching. First one is
the teaching capabilities comprising of strategies, objectives and teaching techniques,
students’ supervision and time resource, evaluation, allocating homework, and great
expectation. Second is the professionalism of teachers having diagnostic planning and
anticipation in the form of unlimited advancement; dealings with others intention;
supremacy for producing student’s responsibility, inspirational learning assistances, and
skills such as challenges, support, self-confidence and respect for others. Third is to
create a dynamic learning environment in a way for setting goals and standards, harmless,
cooperative environment, facilitating the students with so many opportunities (Tang,
2002).

Kember (2004) predicted the teaching quality as the search and evaluation of the
disposition of the teaching. The researcher further explained the teaching quality as it is a
gap between teaching approaches and the teaching learning practices. Despite this, other
rudiments also impact the students’ learning consequences such as academic atmosphere,
classroom actions, curriculum planning, instructional objectives and teaching learning
practices.

According to Vermeule and Schmidt (2008), teaching is a decision making
practice and executing policies to improve prospective to before learning, during the
learning and after refining the students. Teachers are requisite to provide paramount
learning circumstances by which they instigate educational motivation and communicate
students for learning himself and comprehend the policy to learn by performing and to
perform by learning. A teacher can acquire support in goal setting, choosing and
designing material, and in assessing students’ learning consequences by exhausting
technical aspects. All this is due to teacher capability to execute in the class where he
refines the attention of the students and depict the arguments to assemble the implications
for consideration (Gray & Drew, 2008).
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Raza et. Al,. (2010) stated that teaching is a social practice which involves the
relationship among students, teachers and student themselves that is necessary for their
personal professional growth. The common developmental capacities of the students,
mostly are contingent on the relationship between student and teacher (Raza, Nagvi, &
Lodhi, 2011). According to Raza and Naqvi (2011), the teaching quality, being abstract
phenomena, is quite changed from quality of physical products and is challenging to
evaluate. It could only be measured by the observations of its consumers, i.e. the students
availing this facility. Therefore, the students’ assessment regarding the teaching quality
of their teachers is an exceptional ideal technique to evaluate the university teaching by
the students’ surveys (Vevere & Kozlinskis 2011).

MacLaren and Flynn (2009) and Vevere and Kozlinskis (2011) stated that being
a paying customer and mature beneficiaries, the university students are desired to know
about the teaching quality of their teachers. This appraisal has a constructive association
with the teachers’ performance.

Teaching Quality

According to Ko and Chiu (2011) teaching quality means supportive mutual
indulgent of teaching and learning approaches and institutional procedures about the
teachers and for learning satisfaction of the students’ desires. It is appropriate for creating
unique and appropriate features in instructional technique and teachers’ working with
their instructional objectives that be able to fulfill the potentials of students for provoking
student prospective to get instructional objectives expected by the students and their
parents.

Cooper & Alvarado (2006) expressed quality of teaching through determining
its constructive inspiration on students learning attainments. Similarly teaching quality is
very high when teachers enter in the class with highly professional skills and knowledge
that they apply succeeding actual performs which lead to student learning. The maximum
quality teaching takes place in compassionate situation where teachers work as a
component of proficient society on a place of work which brings up constant learning of
students.

Student’s Learning Satisfaction

Student learning satisfaction is the fulfillment of students through academic
performance and teaching learning practice. Normally learning satisfaction can be used as
a pointer for appraising the knowledge, proficiency of the university students (Marki et
al., 2000). It is challenging for evidence demonstrating apprehension for learning
satisfaction. The common researches concerning to learning satisfaction are mostly
unclear, mutual sentiment regarding the overall process, a comprehensive context.
Consequently from various investigator’s judgement, finding the stability in a broad view
yet easier to explore suggestion less accurate information regarding accurate source of
satisfaction or dissatisfaction, and the slightly also somewhat leaves communication of
knowledge exposed. The current research studies attempting the thematic approach of
students’ learning satisfaction as interrelated with group collaboration, group presentation
and joint knowledge (Johnson et al., 2013), or regarding fulfillment through automated
knowledge instructions (Novo-Corti et al., 2012). This thought will be stimulated towards
through more clear and related observations, suitable previous numerically reputable
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association and to develop well accepting and for those reasons which are more
challenging and difficult to describe the learning satisfaction.

According to Arbaugh’s (2000) findings, the learning satisfaction included
personality rational approach toward the educational process and the observation of
performance level related to the educational needs of students on account of motivation.
Harvey et al., (2002) described learning satisfaction as the pleasure got through student
intention towards specific activities mentioned in the curriculum designs, actions for the
satisfaction of students’ learning desires. He further highlighted the veracity that students
have a variety of learning requirements, addressed on various learning activities and
achieving outcomes, different phases of learning satisfaction (Chang and Chang, 2012).

Student’s Motivation

According to Kostelecky (2005), the students’ motivation is an internal situation
that marks trigger, leads, and upholds to the manners. It is the vibrant feature in the
universities or any other higher education institution mainly to extend the university
students’ achievements.

Subject Matter Knowledge

There is an important role of subject knowledge in high quality teaching in
teachers’ consideration about the topics which they are being taught, considering the
construction and sequence of perceptions, evolving truthful knowledge essential for every
subject and directing their students in different means of knowledge provided from
subject matter which produce controlled expressive mode. It is mentioned here that if
there is any deficiency in subject matter during instructional process, it will be miserable
condition of the teaching quality of university teachers and students’ achievements
(Smithers & Robinson, 2005).

Teaching Experience

Teaching experiences are absolutely related to the student learning
consequences achieving the full time in a teacher’s teaching profession. Rise in teacher
efficiency associated with understanding is abrupt in teacher’s initial practices, however,
remains continue to be significant as teachers’ extent the standard at the completion of
their job occupations. The most qualified and skilled teachers are supportive for better
students learning for their associates as well as for the institute and also for their own
studies (Kiniy & Podolsky, 2016).

The Government of Pakistan has deep concern with the teaching in higher
education that is revealed through investment in higher education. Being a paying
customer and mature beneficiaries, the university students are desired to know the
teaching quality of university teachers. This research intends to explore the impact of
teaching quality on motivation and learning satisfaction of the university students.

The main objectives of the research study were (i) to find out the perceptions of
university students about the teaching quality of their teachers (ii) to explore the teaching
quality impact on learning satisfaction of university students (iii) to find out the impact of
teaching quality on motivation of university student.
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The hypothesis of the research questions were:

Hol: There is no significant relationship between the teaching quality of university
teachers and the motivation of students.

Ho2:  There is no significant relationship between the teaching quality of university
teachers and learning satisfaction of the students.

Ho3:  There is no considerable impact of teaching quality on the motivation of
university students.

Ho4:  There is no considerable impact on teaching quality on the learning satisfaction
of university students.

I11. Research Methodology
A. Research Design

The nature of this study was descriptive and based on perceptions of the
university students got through an adapted questionnaire concerning the quality teaching
of their teachers. This design comprised of demonstrating a sample set from the
population and finding the features of the participants of the study.

B. Population and Sample of the Study

The students of Bahauddin Zakariya University, Bahadur Sub Campus Layyah
were considered as the population of study. There were total 1387 students where 402
students in the Faculty of Commerce, Law & Business Administration, 271 students in
the faculty of Arts & Social Sciences, 255 students in the faculty of Languages & Islamic
Studies and 459 students in the faculty of Sciences. A random sample of 100 students
was selected for the study

C. Instrumentation of the Study

An Instrument used to collect data from the student was a questionnaire. A 30
item questionnaire was divided into three parts, i.e. teaching quality, student’s learning
satisfaction and students” motivation. The first 10 items of the questionnaire were
teaching quality used to find the quality of university teachers. The second 10 items of
the questionnaire were students’ learning satisfaction used to measure the learning
capabilities of the university students and the third 10 items of the questionnaire were
student’s motivation used to determine the motivational stage of university students
through the teaching learning practice. Likert scale consisting of five decisions (strongly
agree, agree, undecided, disagree and strongly disagree) was deployed in the
questionnaire.

D. Data Collection

The investigator collected the data by him from the university students through
the questionnaire. 100 copies of the questionnaire were circulated to the students in the
university campus. The validity and significance of the study was acknowledged by the
students before administering the questionnaire.Questionnaires were distributed among
the sample and they were recollected simultaneously. The return rate of respondents was
hundred percent.

IV. Data Analysis

The collected data were evaluated in the form of frequencies, means, standard
deviations, and correlations. A cut point of 3 was fixed and mean scores 3 and above was
fixed to reflect as the acceptance level of teaching quality while below 3 mean scores was
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considered as un-acceptance level of teaching quality and the learning satisfaction of
university students and so on. The Correlation was employed to find out the relationship
between independent and dependent variables (i.e teaching quality, motivation and
learning satisfaction). Regression was applied to determine the impact of teaching quality
on motivation and learning satisfaction of students in the universities.

V. Results and Discussions
The table 1 shows the relationship between the teaching quality and learning
satisfaction. The value of r=0.324, p=0.360 > 0.05, which indicate no correlation.

Table 1: Correlation between Teaching quality and Learning Satisfaction
TQ

LS
Pearson Correlation 1 .325
TQ Sig. (2-tailed) .360
N 10 10
Pearson Correlation .325 1
LS Sig. (2-tailed) .360
N 10 10

Table 2: Correlation between Teaching quality and Motivation

TQ Motivation
Pearson Correlation 1 452
TQ Sig. (2-tailed) .189
N 10 10
Pearson Correlation 452 1
Motivation Sig. (2-tailed) .189
N 10 10

The table 2 shows the relationship between the teaching quality and learning
satisfaction. The value of r=0.452, p=0.189 > 0.05, which indicate no correlation.

Table 3: Impact of Teaching quality on the Learning Satisfaction

Model R R Square Adjusted R Square Std. Error of the Estimate
1 .325% .106 -.006 10.390

a. Predictors: (Constant), LS, b. Dependent Variable: TQ

Table 4: ANOVA

Model Sum of Squares df Mean Square F Sig.
Regression 101.929 1 101.929 .944 .360°
1 Residual 863.671 8 107.959
Total 965.600 9

a. Dependent Variable: TQ, b. Predictors: (Constant), LS

Table 5: Coefficients

Model Unstandardized Coefficients Standardized Coefficients t Sig.

B Std. Error Beta
L (Constant) 63.442 22.225 2.855 .021
LS .295 .303 .325 972 .360

a. Dependent Variable: TQ
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The above analysis was done to find the impact of teaching quality on the
learning satisfaction. The analysis of data shows that R=0.106, p=0.360 > 0.05, which
indicate no impact.
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Table 6: Impact of Teaching quality on the Motivation
Model R R Square Adjusted R Square  Std. Error of the Estimate
1 4522 .205 .105 9.798
a. Predictors: (Constant), Motivation, b. Dependent Variable: TQ

Table 7: ANOVA

Model Sum of Squares df Mean Square F Sig.
Regression 197.549 1 197.549 2.058 .189°
1 Residual 768.051 8 96.006
Total 965.600 9

a. Dependent Variable: TQ, b. Predictors: (Constant), Motivation

Table 8: Coefficients

Model Unstandardized Coefficients Standardized Coefficients  t Sig.
B Std. Error Beta

(Constant) 51.995 23.078 2.253 .054

Motivation 449 .313 452 1.434 .189

a. Dependent Variable: TQ

The above analysis was done to find the impact of teaching quality on the
motivation. The analysis of data shows that R=0.205, p=0.189 > 0.05, which indicate no
impact.
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